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EXECUTIVE SUMMARY

The International M&E Consultant visited BESPOR Project between January 12th and February 10th, 2006 to finalize the Strand 3 Baseline Study, conduct training of data collectors and support the data collection process. 
Excellent progress was made in all three areas.  Data collection is now underway in 41 schools in Region 5 with the 17th of February set as the completion date. The forty-one schools include 21 BESPOR target schools and 20 non-target schools. The database is also under development  with data entry and cleaning scheduled to take place between the 20th of February and 15th of March, 2006. Preliminary data analysis and data interpretation will be done during the last two weeks of March 2006. 
There remains strong commitment and participation of key stakeholders from the Department of State Education at the national and regional levels. The Director of Higher Education/Research Unit, Mr. Musa Sowe, was appointed as Team Leader to lead all four strands. He has taken over the planning, logistics, and budget preparation as well as managing the inputs of International and National M&E Consultants involved in these baseline studies. His appointment enabled the M&E Consultant to concentrate on providing technical support to the Strand 3 Teams.  
The key outputs of this assignment were:  
1. the finalisation and printing of a set of nine survey instruments to assess teaching and learning conditions across key stakeholder groups; e.g. managers, teachers, pupils, parents, and PTACs in both Lower, Upper and Basic Cycle Schools;  
2. the finalisation and printing of school observation forms and school document analysis forms;

3. the training of 27 data collectors (15 males, 13 females)  who represented a cross-section of education stakeholders (e.g. cluster monitors, head teachers, teachers, SQAD officers) from five of the six Regions and from DoSE Headquarters; 
4. the formation of five teams and the setting up of five base camps for data collection;

5. the contracting of a database consultant to design the database and conduct the analysis; and
6. the continued capacity building of DoSE staff at the national and regional levels to conduct a baseline survey that reflects an integrated approach to whole school development. 
In the course of implementing the baseline study, the data collectors learned many lessons.  These included  the importance of: 
1. introducing what BESPOR is about and its plans for piloting a WSD model in Region 5;

2. conducting themselves as researchers, not inspectors;

3. creating an atmosphere of trust through a friendly and supportive approach that encourages open and frank answers and ensures the anonymity of the interviewee;

4. conducting interviews with LBS pupils and parents in their local language;

5. cross-checking data collected for accuracy and completeness at the end of the day; and 

6. recording the research team’s perceptions and reflections of the school in the team logbook.

In terms of difficulties, there was an identified need to:
1. look for alternative venues for future training due to the poor acoustics of the hall, inadequate furniture to do group activities, the late delivery of meals, and high costs of accommodation in Janjanbureh.

With regards to the National Assessment Tests for Grades 3 and 5 (Strand 2), timelines have been moved forward to ensure that trialing and analysis of test items are done in March and April and that the national assessment tests are compiled and ready to go by the end of May.   Administer of the tests has been moved from July to June to avoid the rainy seasons and to allow sufficient time to administer the tests to 30% of the student population in the six regions. Issues related to random sampling of pupils, kind of analysis required and questionnaires for teachers and pupils involved in the national assessment require further discussions between DoSE and WAEC. Also the plan to test teachers’ mastery of core subjects at the same time require discussions with the Gambia Teacher’s Union. 
For Strand 4, planning will start in mid-February. Preliminary tasks will include identification of a research team, a workshop on the design and scope of the study and training of team members. This will take place in March with data collection  rescheduled for April 2006. 

Musa Sowe will lead this Strand and identify inputs of International and National Consultants to support the process. 
1.0  List of Agreed Actions
Strand 3:  Baseline Survey of Teaching and Learning Conditions

	1.0  Database and Data Entry/Cleaning 
	Responsible

	1.1
	Design Database and Master Link Files
	By Feb. 18th
	Lamin Janneh



	1.2
	Identify 5  Data Entry Clerks


	Completed
	Musa Sowe

	1.3
	Train Data Entry Clerks
	Feb. 20-21
	Lamin Janneh



	1.4
	Data Entry
	Feb 22 to March 8th 
	Data Entry Clerks

Supervisor: L. Janneh



	1.5
	Data Cleaning
	March 8 to 15th
	Lamin Janneh



	2.0 Data Analysis and Interpretation & Reporting

	2.1
	Identify Kinds of Analysis to be done
	In progress

To be completed by Feb. 28th
	N. Yildiz, M. Sowe with Omar Jatta and Ida Njie

	2.2
	Data Analysis
	March 16-30th
	Lamin Janneh



	2.3
	Data Interpretation and Drafting of  Report 
	March 20th to April 1st.
	M. Sowe, N. Yildiz with writing team and support Lamin Janneh

	2.4
	Further Analysis 
	March 31st to April 7th


	M. Sowe  with writing team

	2.5
	Sharing of Preliminary Results
	By 15 of April
	M. Sowe with writing team

	2.5
	Final Report
	By 30th  of April


	M. Sowe with writing team


	Strand 2  National Assessment Test

	Timelines
	Responsible

	2.1
	Mount an awareness campaign of the forthcoming national assessment test of Grades 3 and 5 through SMT and CCM 

	As soon as possible
	DoSE/Musa Sowe 

	2.2
	Get support of DoSE and Gambia Teacher’s Union to include an assessment of Grade 3 and 5 teachers as part of the national assessment testing

	By 28th of February
	Musa Sowe with Abraham Joof

	2.3
	Establish a Management Logistics Committee for National Assessment Test lead by DoSE.
	As soon as possible
	Musa Sowe 

	2.4
	Discuss with DoSE/WAEC sampling procedures: e.g. sampling schools or pupils
And the kind of analysis DoSE requires.  
	As soon as possible
	Abraham Joof to discuss with Musa Sowe, CREDIT, and Planning

	2.5
	Develop a detailed implementation plan for trialing of test items and for actual national assessment data collection. 
	By 18th of Feb. 2006
	Abraham Joof draft and review with Musa Sowe

	2.6
	Revise budgets for trialing and national assessment
	By 28th of February
	WAEC/Abraham Joof with Musa Sowe



	2.7
	Approve Budgets
	By 1st of March, 2006
	BESPOR: E. Petersen and Mr. M. Sanneh of FTI/EFA Unit

	2.8
	Review data collection forms for pupils and teachers that were drafted by WAEC and give feedback
	By 28th  of February 2006
	Musa Sowe and N. Yildiz to give to Abraham Joof

	2.9
	Compile and print trial test items for the core subjects  (e.g. collation, packing of trail test papers)
	 By  28th February 2006
	WAEC, Abraham Joof

	2.10
	Prepare logistics for trial testing
	March 2006
	WAEC/Abraham Joof with M. Sowe

	2.11
	Trial  test items with Grades 3 and 5 pupils (5% )and possibly Grades 4 and 6  (5%).


	March 2006
	WAEC/Abraham Joof with DoSE/M. Sowe

	2.12
	Scan and analyse trial test scripts 


	March-April 
	WAEC/Abraham Joof

	2.13
	Compile and print test items for National Assessment Tests for Grades 3 and 5 (e.g. collation, packing, etc.) 


	April 2006
	WAEC/Abraham Joof

	2.14
	Compile  and print test items for teacher test across the 4 core subjects  using Grade 3 and 5  test items as well as items from Grades 7,8, and 9 exams. 


	April/May 2006
	WAEC/Abraham Joof

	2.15
	Logistics to Administer Tests to pupils and teachers (30% of the pupil population)


	May 2006
	WAEC/Abraham Joof with Musa Sowe

	2.16
	Administer Tests to 30% of the Grades 3 and 5 pupils in June in all six regions. Test teachers at the same time.


	June 2006 
	WAEC/Abraham Joof with DoSE/Musa Sowe

	2.17
	Scan and analyse test scripts
	July-August

2006
	WAEC/Abraham Joof

	2.18
	Draft Report of Findings


	Sept-October 2006
	WAEC/Abraham Joof

	2.19
	Sharing of Preliminary Findings
	November 2006
	WAEC/Abraham Joof in coordination with M. Sowe

	2.20
	Finalize the Report
	December 2006
	WAEC/Abraham Joof


	Strand 4: Longitudinal School-based Case Study
	Timelines
	Responsible

	2.1
	Following Strand 3 data collection, mount an awareness campaign among BESPOR Target schools of this longitudinal study.  
	As soon as possible
	M. Sowe with Mr. Swareh of RED 5

	2.2
	Revise timelines for Strand 4 
	As soon as possible
	M. Sowe

	2.3
	Draft TORs for Jennifer Mudge to assist 
	By 28th of February
	M. Sowe 

	2.4
	Hold a workshop to identify scope of study and criteria to select schools and cohorts to be involved in the study
	Early March
	M. Sowe with WSD Consultants  and M&E Consultant

	2.5
	Identify core team members for Strand 4
	March 2006
	M. Sowe in consultation with WSD and M&E Consultants

	2.6
	Conduct a one week training programme for core team members
	By April 2006
	M. Sowe with BESPOR Consultants

	2.7
	Collect baseline data that builds on the findings of Strand 3
	April 2006
	Musa Sowe with team


2.0  AIMS OF THE CONSULTANCY

The M&E International Consultant visited BESPOR between the 12th of January and 10th of February, 2006 to facilitate the implementation of the baseline study on teaching and learning conditions in Region 5 schools. The study aims to gather baseline data on a Gambia Model of Whole School Development in that region. An integral element of the study is to build the capacity of DoSE to carry out the baseline study from the design stage through implementation and analysis. 
This report documents the processes and outcomes of  five-day training workshop in Region 5 and the on-going capacity building of DoSE staff at the national and regional levels.  It also provides an up-date on Strand 2 and Strand 4 baseline studies.
2.1  Terms of Reference

The M&E Consultant worked closely with the Team Leader, Musa Sowe,  and core members of the TLC Team. Details of the terms of reference are in Annex 1, a schedule of visits in Annex 2, and persons consulted with their contact information is in Annex 3.   
	Terms of Reference
	Progress Towards Meeting TORs

	· Finalize the  baseline instruments


	Successfully completed with the core team and input from BESPOR Consultants

	· Develop training materials to train team leaders and data collectors and guide the data collection process


	Completed  with core team members 

	· Run a participatory workshop to train team leaders and data collectors 
	Workshop successfully conducted. All data collectors were familiarized with the instruments and data collection procedures.

	· Support data collection teams during implementation


	M&E Consultant supported Team 4 in Kunting. Musa Sowe is supporting the other teams until the 17th of February. 

	· Work with the database consultant on the design and kinds of analysis required. 

	In progress.  To be completed by TLC Team before the end of February. 

	· Produce a report outlining the outcomes of the workshops and up-date on other strands of the baseline study. .


	See below.


3.0  MAIN ACTIVITIES OF THE CONSULTANCY

3.1  New Team Leader 
Efforts to have DoSE lead the baseline studies were resolved with the appointment of  Mr. Musa Sowe, the Director of Higher Education and Research, as the Team Leader for all four Strands.  The M&E Consultant reported to him and worked with him to achieve the required outputs.  This was welcomed by all and allowed the M&E Consultant to focus her time and efforts on technical support. 
3.2  Strand 3  Baseline Instruments 
3.2.1  Finalization of Survey Instruments

Three members of the TLC Core Team met with the International Consultant in Banjul to review all the draft instruments which had been formatted and cleaned up after the trailing stage in December.  This took place over five days, January 19th to 23, 2006.   It involved intensive discussions among team members as well as input from other BESPOR Consultants. This review resulted in questions being fined tuned, reordered or reworded and cross-checked to support the triangulation of the data. 
Three sources were used to triangulate the data. First the same questions were asked of different stakeholders to ascertain the degree of coherence of vision and purpose within the school and to confirm areas of consensus.  Second, an analysis of school documents was carried out if the Head or teachers being interviewed acknowledged existence of a school development plan, written policies, or prepared schemes of work, etc. Third was direct observation of the condition of classrooms, desk/chairs and textbooks. 
The output of that review was the finalization of baseline instruments. For easy reference, these instruments are grouped into four main categories: 
1. Surveys instruments that require focussed interviews with various stakeholders; 

2. Analysis of documents that show evidence of records being kept, written plans or policies, analysis of student performance results, lesson plans and schemes of work, etc; 

3. School observation of facilities and furnishings as well as statistical data related to enrolment, attendance, dropouts and repeaters; and
4. Researcher Reflections on the data collection process and conditions in the schools visited.
To this, a written questionnaire was added for unqualified teachers (UQTs) to ascertain their certain status and views on whether or not an accredited course in Region 5 would be of interest to them. The development of the UQTs’ questionnaire was done by Lilian Breakell, the WSD Consultant for Region 5 with input from the M&E Consultant and Musa Sowe.  

Table 1 provides further details of these instruments by name and reference number. 

Table 1:

Instruments for Baseline Survey 
On Teaching and Learning Conditions

	Survey Instruments:  Focused  Interviews
	Document Reference #

	1
	Management Survey –LBS
	Mgt Doc. 1

	2
	Management Survey – UBS/BCS
	Mgt. Doc 2

	3
	Teacher Survey – LBS
	Doc Teacher 1

	4
	Teacher Survey  --UBS/BCS
	Doc Teacher 2

	       5.
	Attachment for Teacher Trainee/Mentor
	Trainee Doc #3

	6
	Pupil Survey  --LBS
	Pupil Doc. #1

	7
	Pupil Survey  --UBS/BCS
	Pupil Doc. #2

	8
	PTAC Survey
	Doc PTAC  #1

	9
	Parent  Survey
	Doc Parent #1

	
	
	


	Document Analysis
	

	10
	School Management Documents
	Mg. Obs. Doc 1A

	11
	Teacher Documents
	T. Observation Doc. 1

	x
	Pupil Documents
	At end of pupil survey

	
	
	

	Other Baseline Forms
	

	      12
	School Information Sheet 
	Document A

	      13
	School Observation Form --Facilities/Furnishings
	Document B

	Doc 14a
	LBS Enrolment/Attendance Data Form
	Doc. C-1

	Doc 14b
	UBS Enrolment/Attendance Data Form
	Doc. C-2

	Doc 14c
	BCS Enrolment/Attendance Data Form
	Doc. C-3

	Doc 15
	Teacher Attendance
	Doc. D

	Written Survey 
	

	Doc 16
	Written Survey for Unqualified Teachers
	Doc. E

	Researcher Form
	

	Doc. 17
	Cluster Monitor Survey
	Doc CM. 1

	 Doc. 18
	Reflections of the Research Team
	RESDOC. 1

	
	
	


3.2.2      Identification of Researchers cum Data Collectors 

The identification of researchers cum data collectors was done by the Team Leader, Musa Sowe, in consultation with DoSe and the Regional Directorates. In total, 27 persons were identified, 15 males and 13 females.  All regions were represented and included a cross-section of cluster monitors, principals, classroom teachers, and SQAD officers.  A list of their names and positions is in Annex 4. 
In selecting the data collectors, a conscious decision was taken to include both male and female data collectors and to identify persons who could speak at least two and preferably three of the local languages.  This was done to ensure that pupils and parents would be interviewed in their mother tongue and that female pupils would be interviewed by a female researcher and male students by a male researcher.   
Three members of the core team were identified as team leaders: Omar Jatta from DoSE and  Momodou Bah and Anthony Mendy from Region 5.   In addition, two new team leaders were appointed to replace the M&E and Gender Consultants who were not involved in the data collection.  The new team leaders were Ida Njie from DoSE/SQAD and Malamin Bojang from Region 3. 

3.2.3     Training of Data Collectors

The five-day workshop was held at Amartige Secondary School in Janjanbureh from the 1st to the 5th of February.  The workshop was facilitated by the Team Leader and M&E Consultant with strong support from Omar Jatta, Momodou Bah and Anthony Mendy. 
The aim of the workshop was to train the data collectors to carry out the baseline survey on teaching and learning conditions in Region 5.   By the end of the workshop, the participants were able to:  
a. Understand the Whole School Development Model and performance indicators 

b. Understand their role and responsibilities as researchers/data collectors; 

c. Use new interview strategies and techniques; 

d. Identify the different survey instruments and types of questions and use these effectively to collect data;  
e. Understand the data collection procedures and importance of time management 

f. code schools and persons interviewed; and 
g. apply their newly acquired knowledge and skills in practice interviews with stakeholders.
3.2.4  Outcomes of the Training Workshop

The workshop programme is in Annex 5 . 
The workshop started with an overview of BESPOR and the Whole School Development Model. Participants discussed and identified performance indicators that would measure how well a school was performing in terms of its management, professional development of staff, welfare of pupils and teachers, coverage of the curriculum, availability of teaching and learning resources, etc.  
This set the scene to discuss the purpose of the baseline study and how it differed from an evaluation or inspection. Emphasis was put on gathering baseline data that described conditions that were prevalent in the schools at a specific point in time. The information gathered will then be utilized to inform the school development process, help BESPOR prioritize its interventions, and enable the Project to track and measure changes as a result of these interventions. 
Each participant was asked to become familiar with at least two survey instruments. Training in the use of the baseline instruments followed a six-step process for each instrument.  These steps were: 

a. familiarization with the topics covered in each section and question types;
b. demonstration and discussion of interview strategies and techniques;
c. practice interviews in pairs amongst participants; 
d. review of data collection procedures;
e. field trips to schools nearby  to practice using the instruments with various stakeholder groups; e.g. managers, teachers, pupils, PTAC members and parents; and
f. Feedback sessions to identify and address any concerns or problems that arose. 
For the pupil and parent surveys, participants spent time discussing the best ways to translate the questions into the local languages (Wolof, Madinka or Fula). This was seen as an important and critical step to avoid misinterpretation of the questions. 

Demonstrations of interviewing techniques increased the trainees’ awareness of what they should bring to the process. Emphasis was put on their role as researchers, the need to be open and friendly in their approach to the interviewees, the importance of body language and eye contact, as well as seating arrangements so the researcher was not seen as being threatening. During the practice interviews in the workshop and in schools, the facilitators observed what was happening and gave their comments in the feedback sessions.  The process worked well and gave the trainees the opportunity to practice and get constructive feedback over and over again. 

Training in document analysis was done by reviewing the logbooks, policies, school development plans, schemes of work, lesson plans, pupils’ exercise books, etc. from the Methodist Lower Basic School and Janjanbureh Upper Basic School. The importance of actually seeing the documents was emphasized in order to triangulate the data with the interviewees’ responses. 
School observation of facilities and furniture as well as collection of enrolment and attendance data followed the same process outlined above.  There were no major problems with the forms except to observe the difference between the number of students in attendance on the day of the survey versus the number of students marked present in the class register for that day.
3.2.5  Capacity Building

One of the most important observations made during the training was that there was  a wide range of knowledge and skills among the participants but few had actually been involved in baseline studies of this nature and depth. At the end of the training workshop, participants were asked to give written feedback on how the training helped their professional development.  The feedback was positive. To quote them: 
1. “The training extended my horizons on areas which are crucial to advance the quality of teaching and learning;
2. The importance of training cannot be over-emphasized. It has unveiled a lot of important issues to improve the standards of teaching and learning in schools.  This training has made me more aware of different techniques required in school management, capacity building of teachers and supervision and monitoring, etc.

3. The training really helped me to develop professionally because I gathered knowledge from all areas related to the quality of learning;

4. The training made me aware of some of the duties and responsibilities of PTAs and PTACs. It also made me aware of the importance of covering the syllabus;

5. The training has taught me how to conduct a baseline survey and identify school development needs;

6. The training has taught me how to approach elders and pupils when collecting data;

7. I feel confident that I can interview people because of the new skills I acquired;

8. As a classroom teacher, it reminded me of what is expected of a teacher when it comes to schemes of work, lesson plans and classroom management;

9. The training taught me the importance of good record keeping.

10. As a Head Teacher, the training has taught me that I will need to improve my management skills in some areas; e.g. with PTAs.

11. I became aware of areas of duty which I neglected and thought as right.

12. The training has really built up my professional capacity.  It was an opportunity for me to discover a lot of activities that l could apply to help others be more effective in school development planning.
13. The training has helped a lot to keep my school records properly.

14. The training showed that stakeholders play an important role in whole school development.

15. The training made me more aware of problems that are happening on the ground in different schools and communities. It also taught me to have patience to ask questions.

16. It has widen my knowledge and understanding of the issues related to whole school development.  It has also helped me develop new skills for inspection and observation of schools and the teaching and learning process.

17. I learned about different conditions and problems that deter learning in our school and what factors I need to consider to improve the quality of teaching and learning. 

18. The training made me aware of the importance of the flow of information between management team and the other members when collecting data.

19. I have a better understanding of indicators for WSD.”
3.2.6  Actual Data Collection 
The logistics for the data collection were handled by the Team Leader, Musa Sowe.  The trainees were divided into five teams, each with a designated Team Leader.  Each team was comprised of five members who were assigned a researcher number (e.g. 1A, 1B, 1C, etc)  and specific data collection tasks. For example, Researcher A was responsible for interviewing School Heads and Deputies and doing an analysis of school documents. Researchers B and C were responsible for interviewing one group of pupils each, two teachers each, and doing an analysis of teacher documents. Researcher D was responsible for interviewing PTAC members and parents.  Researcher E was responsible for completing the school observation forms and assisting with teacher interviews.  
A list of each team and its members is in Annex 6. Their roles and responsibilities are in Annex 7 along with the guidelines for data collection. 
Five base camps were set up throughout Region 5; one for each team.  Each team leader set their own schedule for school visits; one per day.  Schools were informed in advance that there would be a baseline study in February but were not told the date and time.  Likewise,  team members were not told in advance which schools they would be visiting.  These security measures were to avoid Head Teachers going out of their way to do special preparation for the team’s visit.   (Annex 8 provides a schedule of school visits for each team).
Teams were instructed to arrive at the school before classes and to spend the full day interviewing various stakeholders and doing document analysis.  At the end of the day, the team members would check each other’s survey forms to ensure that the data was accurate and complete and record their perceptions of the school in the Team logbook. 
At the time of this report, the data collection was still underway. It started on the 6th of February and will conclude on the 16th  of February for four teams, and on the 17th for one team which is doing nine schools.   

The Team Leader, Musa Sowe, is supervising the data collection with the assistance of two  trainees who were identified as floaters. They move from team to team to assist with the translation into local languages and with teacher interviews, particularly in Basic Cycle and Upper Basic Schools where there are a large number of teachers.  
Four of the teams will return to Janjanbureh for a debriefing on the 17th of February with Musa Sowe.  

3.2.7   Data Analysis and Interpretation
Critical to the analysis is the design of a database for data entry and analysis. Mr. Lamin Janneh was contracted as the Database Consultant to do this work in February and March 2006 as per the schedule in Section 1.0. He reports to the Team Leader. His terms of reference are in Annex 9. 

Data entry is expected to take place over a three week period, February 20th to March 8th. This will be followed by data cleaning until the 15th of March and then preliminary data analysis and interpretation between the 15th and 30th of March.  Further analysis would take place during the first week of April. 
Prior to data analysis, the ce team must identify the kind of analysis. This will be started by the M&E Consultant and completed by the core team under the direction of Musa Sowe.   
3.2.8  The Training Environment
The venue for the training workshop was not satisfactory.  The poor acoustics of the hall and shortage of furniture impacted on the kinds of group activities that could be done.  The local caterers hired to provide three meals day found it difficult to prepare lunches on time with participants often being served 1.5 to 2 hours late. If possible, alternative venues and caterers need to be found for future training in the region. 
3.3  Strand 2:  National Assessment Tests
A meeting was held with Mr. Abraham Joof of WAEC to review and plan the way forward. The first outcome of that meeting was a decision to move the trialling of the test items forward to March 2006 and the administration of the National Assessment Test to June 2006.  This would allow more time for preparation and compilation of test packages. It would also avoid problems related to administering tests during the rainy season when access to schools can be difficult.  The second outcome was an agreement by WAEC to develop a detailed implementation plan for the trialing the test items and for administration of the tests nationwide.  The budget would also be revisited to ensure that sufficient funds are approved to carry out this national exercise.  
Musa Sowe will take the lead in forming a management committee to oversee logistics, mounting a campaign to increase awareness of DoSE’s plans to test Grade 3 and 5 pupils, and obtaining the support of SMT and GTU to test teachers’ knowledge of the subject matter at the same time. If agreement is reached to move forward to with the testing of teachers,  WAEC would need to develop tests that reflect a higher level of knowledge than Grade 5 and would need to include any additional costs in the revised budget.  
Drafts of the survey forms to collect pertinent data on  Grade 3 and 5 pupils and their teachers’ qualifications, etc. have been prepared by WAEC. These still need to be reviewed by DoSE and the M&E Consultants. The triangulation of data is expected to yield valuable data on variables that may impact on student performance and compliment the data collected in Strand 3. This survey data will be collected on the same day as the national assessment tests. 

3.4  Strand 4: Longitudinal School-based Case Studies

The planning for the longitudinal case study is scheduled to start immediately after the data has been collected for Strand 3. See Section 1.0 for timelines. Musa Sowe will take the lead in the planning of this Strand and identify areas where inputs from BESPOR and Local Consultants are required. It is anticipated that the design and scope of the case study will coincide with the visit of other BESPOR Consultants involved in WSD so that they have the opportunity to give their input into the process.  Suggestions on classroom observations and community participation put forward by Jennifer Mudge need to be reviewed and terms of reference developed for her to join the team for Strand 4.  
3.5 Next Steps

The Team Leader will inform the M&E Consultant when her next input is required. It is expected that this will happen between the 15th and 30th of March in order for her to support data analysis, interpretation and drafting of the report.   
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