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PROCEEDIL NGS

MR. TAWL: W've got an hour and a half. Perhaps
we can start with seeing if we are clear about what it is
we' re supposed to do, and then |I'd suggest perhaps a way
that we can proceed and see if you agree with that based on
what was said yesterday. So it's really a question of
per haps begi nning with what has been | earned over the | ast
two days in relation to education to pronote peace and
respect for diversity. W have tal ked about the three
di mensi ons: textbooks--learning materials, teacher
trai ni ng- - pedagogy, and curricul um

So what has been | earned, how to operationalize
sone of these ideas for aid agencies, and we're not talking
specifically of the Wrld Bank. What are the inplications,
operational inplications, how agencies can be supportive of
processes that help to pronote respect for diversity and
help to pronote peace, Tia had just said earlier on, and
stressing that it's in terns of very, very practical ideas
or reconmendati ons.

| woul d suggest--and then I'd just see how you
react to that. | think one thing--the three di nensions
we' ve been discussing are clearly interrelated, and I woul d
hope that in the second part of the norning we would try to

bring those together within, as Al an was suggested in his



presentation, which | think is very good, a holistic and
integrated sort of approach, and so that we take advant age
this nmorning at | ooking at each one of those dinensions in a
little nore detail

But per haps before focusing in on curricula
specifically, we could start with just what--you know, to
ensure that we capture all the ideas, we could start with
per haps what we feel we've |earned over the |ast two days,
just take a few nonents and jot down a few ideas. And |
think we can feel free at this initial stage not to be
focused particularly on curriculum just what we have
| earned. And they can be kind of general type principles
or, you know, generic sorts of ideas, or they could be very
specific to a dinension of education in the context of
pronoting respect for diversity and--or it could be al so
related to specific types of contexts in which an agency
woul d be wor ki ng.

So | think we should--I would suggest as a first
step that we just take, you know, perhaps five or ten
m nutes to | ook at our notes and perhaps jot down a few
ideas in ternms of what we think we've learned in a very
unrestrai ned way, and then that we could in discussing those
try to then see the range of ideas and conmments and try to

begi n perhaps to organi ze those, and in a third phase, then



to focus in on what we see as related particularly to
curricula, to processes of curricula devel opnent and

i npl ementation, and then | ook at, you know, specific

i nplications, operational inplications in specific contexts,
et cetera.

So this is ny suggestion on how to proceed.

MR, SOCKNAT: Just a little housekeeping issue.
Have you agreed on who is scribe for reporting out to the
pl enary group?

MR. TAWL: Any vol unteers?

MR. SOCKNAT: The suggestions and ideas and so
forth, because | think it's inportant to capture this to get
it. | knowit's being recorded for posterity, but--

MR TAWL: It would be good to--

MR. SOCKNAT: ~--in the shorter term..

MR. TAWL: Any vol unteers?

M5. ANDRUSZKIEW CZ: 1'll take on doing it.

MR TAWL: Ckay.

M5. ANDRUSZKI EW CZ: You just want a short summary
of the key points.

MR. SOCKNAT: Al nost |ike bullet points.

MR, TAWL: Yes, okay. And just technically, as

was pointed out, since this is being recorded, that we do



our best to speak only one person at a tine; otherwise, it
gets difficult for the transcription.

Ckay. Do you feel confortable with that way of
proceeding? So | would say really we could start with
perhaps five, ten mnutes |ooking back at notes, jotting
down, refining a fewideas in a very free way, just |ooking
back at the two days. And then we can share those ideas and
begin to | ook at how we can organi ze them

Is that all right with everyone? Okay. So let's
take ten m nutes then.

[ Recess. |

MR, TAWL: Maria, how about using the board?

M5. ANDRUSZKI EW CZ: That's a good i dea.

[ Pause. ]

MR TAWL: One or two nore m nutes?

MR BERRY: Yes.

[ Pause. ]

MR TAWL: Ckay. If we're ready, | think we can
start. Do you feel confortable with just throw ng things
out right now? And as a second phase, we'd try to organi ze
t hose thoughts a little bit. Again, | think sone are--at
| east in nmy notes, sone are sort of general sorts of
principles, sonme of these generic type issues we nentioned,

and then others are nore specific, context-specific or in



terms of, you know, dinensions of curricula, curricula
devel opnent .

Who would like to go? Go ahead, Christina.

M5. McDONALD: So there were several points that
stick in my mnd as sort of pulsating exclamation points for
a change, for nore equitable systens. The first is the
political will. That came through very strongly in many
presentations, and | know that ny organi zation has often had
sort of conflictual relationships with politicians and
governnment, and at other tines better working relationships.
But | feel that we have to address this conponent very
directly if we want to see the kinds of changes happening in
the curriculum So that's the first thing.

The second is actually based on your presentation,
and | was very, very struck by the process of reflection and
critical analysis of existing curriculumand how that can
i nfluence changing. And so the process itself is inportant,
and providing those reflections back to policymakers and
peopl e who wite--create curriculumand wite textbooks,
sonehow t hat process has to be nore established and the
reflection head back to those people in power, the people
who are making the curriculum O course, that is related

back to the first point, which is political wll.



The woman who spoke on Sri Lanka education, that
guestion she said really struck ne. They have to be willing
to ask these key questions, and unless they're in the nental
state to ask those questions, can we really nove anywhere?
That really struck ne.

The third is a general awareness raising of
diversity, issues of diversity, issues of peace, the core
groups of people who are creating curriculum witing
t ext books, witing teaching materials, and that's a little
bit different fromthe second point. | nean just awareness
raising in the sense of having discussions such as those
we' ve had here over the past three days, less the reflective
critical analysis of existing curriculum but nore
di scussions on diversity and how that can and coul d be
reflected in teaching materials, curriculum and textbooks.
So awareness raising. | find that sonetines it's not even
on people's agenda. It's just not on the radar screen;
therefore, it gets left out.

And publishers, that really struck me, how nuch
publ i shers can nmake or break sonething. They're a very
powerful group, and they control a lot of what's actually
going to in the end get published and get out there. And |
feel that that has to be a target group in this whole

process. And that was one thing that | learned. | think



wasn't aware of how nmuch they control and how powerful they
are in the whol e process.

Those were ny sort of big points that really stuck
in my mnd over the past few days.

MR. TAWL: Does soneone want to add to those or
build on those? | nmean, | have a few reactions.

MR. BERRY: The political will thing, |I'mjust
reflecting on Bob's comments on FDI the first norning on the
cross-tracki ng- -

M5. McDONALD: Right.

MR. BERRY: This could be a key elenent simlar to
what we do in DFID. It seens to ne that it's problematic
where there is no--where there is no political wll, which
is conmmonly the case in the kind of context we're talking
about, what are the mechanisns for the work? So | think to
me it's absolutel y--

M5. McDONALD:  Absol utely.

MR TAWL: | think that's related to the issue of
owner ship, which we also said was inportant. There's also a
fundanment al questi on about what authority is pronoting
change. | nean, this is a question very generally in
i nternational devel opnent work, and your question, Chris, if
there is no national or local political wll, is there a

legitimate authority outside of, you know, the |ocal or



national authorities that one is working with to push for
anyt hi ng?

MS. McDONALD: Right.

MR. BERRY: Absol utely.

MR TAWL: M initial reaction to that question

is perhaps--1 nean, are there nmechani sns--in the absence of
political will, are there practical nechanisns to be able to
do work? | would think not at a systemc |evel, but perhaps

in the sense of --

M5. McDONALD:  Under ground novenents.

MR. TAWL: Yes, and pilot projects and grass-
roots-type initiatives which could, you know, create sone
di scussion and possibly, you know, informpolicy at a future
time when the political will is there.

M5. McDONALD: Exactly. But in the case of
Croatia, for exanple, our strategy before the political
change was an under ground novenent, and we wor ked t hrough
peopl e who were brave enough in institutions, networks of--
i nformal networks of educators. Wen the political change
happened, they were then put in positions of power and
authority, and, therefore, all of the investnents we have
made in that grass-roots underground novenent suddenly were

in a position of authority.



O course, it's not all, you know, a bed of roses,
but that's an exanple of--1 think there are strategies to do
it. But if politics don't change and the new governnent
isn't put in power, it's going to remain underground.

MR. BERRY: For an organi zation |ike DFID, which
is a bilateral governnment agency, we've got real problens in
wor ki ng- -

M5. McDONALD:  Under gr ound.

MR. BERRY: --like that.

[ Laught er. ]

M5. McDONALD: That's the benefit of being Soros.

M5. ANDRUSZKIEW CZ: | think there's also that
danger of it being a boutique program because it is (?)
anong small NGOs or small grass-roots in sone cases the
transition country we have been |ucky-- (?) have been | ucky
because they were the future power brokers, nost of them
working in the Mnistry of Education.

MS. McDONALD: Like in Serbia, for exanple.

M5. ANDRUSZKI EW CZ: And Bul gari a.

MR. BERRY: Wien we're tal king about--1 was
t hi nki ng about this last night. The comments that we're
making are really interesting. Are we thinking in ternms of
hot conflicts or--it seens to ne these things are affected

by those kinds of conplex factors, whether--you know, what



stage is the conflict? W talk about pre-conflict
envi ronnent, for exanple.

M5. McDONALD: Right.

MR. BERRY: So Wl fgang's kind of presentation
t hought was really stinulating, these conplex--

M5. McDONALD: Yes, | agree with that. That was
anot her point that | didn't wite down, but it struck ne
that when it's so hot, you can't bother to do anything.
That really struck ne.

MR. BERRY: In terns of you can't do anything in
relation to sone of the diversity issues, but certainly I
think the protection angle.

M5. McDONALD:  Yes.

MR. BERRY: But maybe that's not--1 don't know if
that's part of our agenda here. |'mnot sure.
M5. ANDRUSZKIEW CZ: |'ve certainly got conments

on that because | think what we're really tal king about is
conflict prevention, and | think all donor agencies, indeed,
al | devel opnent agencies usually cone in a bit too |ate.
Certainly with Kosovo, the organization | worked for, and
many ot her NGOs, for about ten years it was a series of
cases of crying wolf and saying, well, we don't anything
because it probably won't happen. And when this actually

di d happen, we were still saying, oh, we won't do anything



because it probably won't happen, because we have one of
t hese every year

So it's alnost as if by the tinme the international
community wakes up to the fact there's a crisis, it's al nost
got too hot, in Wlfgang's schene of things, to really stop
anything. So ny thoughts then went into, well, then, we've
al nost got to start working with the refugee and the |IDP
children, the principle that you get one short at chil dhood
and possi bly one shot at education, and the conflict that
coul d happen in 20 years' tine because these people are
still burning with resentnent can naybe be prevented in that
i mredi at e post-conflict phase.

MR TAWL: On that point, | think Alan's argunent
about | ooking at--using the lens of conflict-sensitive is
very useful. In what | presented, we were | ooking at post-
conflict, and not imredi ate post-conflict, internal
conflict. It's true that there is what sonme terma w ndow
of opportunity because there is change. But there is also
sonething to | earn, you know, fromthe critical exam nation
that they may undertake. It is prevention work. | nean,
it's post-conflict, but it's trying to consolidate peace and
really put in place nechani sns that woul d prevent such a
thing in the future. So there is something to learn for

what we're calling pre-conflict or tense-type situations.



M5. ANDRUSZKI EW CZ: Am | right in understandi ng
that you're saying post-conflict reflection on what the
causes of the previous--

MR. TAWL: |Is one inportant source of |essons to
| earn for other contexts.

M5. MONTERO- SIEBURTH:.  Can | junp in on that?

MR. TAWL: o ahead.

M5. MONTERO SI EBURTH: One of the things--and |
actual ly had thought of this last night, so | started (?)
this norning, but--and let nme just read what | thought of in
terms of this. Cearly, intrying to focus on respect for
diversity and peace requires an understandi ng of the
contextual conditions of countries where these education
initiatives on the issue of curriculum textbooks, pedagogy
have to be addressed and inplenented. So the respect for
diversity and peace can't be easily channeled in those
contexts, and that neans that the contextual terrain for any
i npl enentation has to be tenpered by the receiving context
that is going to receive any change possibilities and
requi res an analysis of the readiness and conditi onal
acknow edgnent, even at a mnimalist [evel of their
inportance to and in education, neaning that if there's no
tie-in that's nade readily between respect for diversity and

peace wth education, you don't have any ground to stand on



because one over--you know, focusing on respect for
diversity is just too tenuous and too volatile, but focusing
on education enbedded wth respect and diversity is doable,
it's manageabl e.

And so getting at these contextual variables
requires not only in-country descriptions of willingness but
al so outsiders' ability to decode the neanings and
interpretation of respect and diversity that may be latently
found within those countries, because |I'msure that there
are ways that people have thought about these issues but may
not have the channels to vocalize or to have themrise. And
a good exanple of this is what has happened in Mexico with
the Zapatistas, the issue of the rights of Indians has been
decried for centuries, and the only way to get noticed is by
creating a rebellion. But before it got to that point, the
rebellion was a necessity for all Mexicans to beconme even
aware of their own raci smtowards I|ndians.

So | think you have to kind of tap into what's
already culture present in order to be able to enhance it,
and that means having sonme know how, working with soci al
scientists, anthropol ogi sts, community people as well. And
then this then becones a prerequisite for any intervention
and an analysis of what is the curriculumin such contexts,

what textbooks are you for and what purposes they have and



how t hey are representative of that context, and how
pedagogi cal practices are identified or described, because,
ot herwi se, you can't begin to project what those nmay be.
You're inserting, quote, your nodel, whatever that nodel may
be, on a group of people that al ready have sone ideas of
where they want to go, but they haven't been able to really
own themor work themthrough. So that to ne is a very
critical piece.

The second piece--and that deal with where we are-
-is the whole notion of the state of the educational system
internms of its structure, delivery, and quality neanings,
because quality to ne is one of the nost diffused term and
we use it all the tine--excellence, quality--wthout really
under st andi ng what the val ue-added piece of that may nean.

To nme, the organi zational structures are based on
how cul ture of organi zations is defined, neaning that we

need to understand what is it that supports education in

those cultures. |Is education, for exanple, for socializing
people into a national character? |s education for--1ike
(?) , it's to get on the fast pace of learning all about

technol ogy so that you have productive, which neans people
who wi Il be managi ng and working in factories right away.

That's really their educational culture.



So I think we need to understand what's that
I i nkage of organi zational cultures to the structure,
delivery, and quality neanings, but also to the types of
policies, and to ne, policies are that ground where they may
be explicit because they're--explicit statenents doesn't
mean that they're really carried out. To ne, it may be nore
inportant to look at the inplicit issues that drive such
systens, and the inplicit systens nay be the old boys'
network that gets together and decides or whatever. |'m
going too fast.

MR. TAWL: There was a lot in there.

MS. ANDRUSZKI EW CZ: Fl anes conming off the--

[ Laught er. ]

MR TAWL: Could | just add to that, and perhaps
on a practical level. Com ng back to what we've | earned,
Bar bara put her finger on it very well yesterday in the
nor ni ng, the sort of gap--you know, feeling this gap between

theory practice, between policy and actual inplenentation.

And | was feeling that as well. And on the basis of what
you' re saying, | think, you know, perhaps in terns of a nore
practical orientation, | think having a team at the national

| evel that woul d exam ne these sorts of questions or the
sorts of questions we've tried--or that Al an has presented

in his, or that we have done in our project of case study,



but a national teamthat would be mxed in terns of
constituencies, social, ethnic, or whatever, but also in
terms--and this is what you're saying about also inplicit
polici es--

MONTERO- SI EBURTH:  Yes.

TAWL: --of levels of expertise.

MONTERO- SI EBURTH:  Yes.

2 5 3 B

TAWL: W're trying to do it at a very small
scale, but it remains at that official explicit policy |evel
where we're trying to have, you know, policynmakers and
researchers. But, you know, we could have a nore practica
orientation, say a teamthat woul d have these sorts of
profiles, but also teachers, teacher trainers, conmunity
representatives, representatives of young people as well.

MS. MONTERO SI EBURTH:  Yes.

MR. TAWL: Because we're getting a sense of--

M5. MONTERO- SI EBURTH:  Exactly.

MR, TAWL: --you know, in sone of the cases that
there's a conpletely different vision about what education
shoul d be doing in those societies and what it m ght be
capabl e of doi ng--

MS. MONTERO SI EBURTH:  Yes.

MR. TAWL: --which could be--so a m xed

constituency in terns of, you know, expertise or



prof essional profile, but also in terns of representative of
the different, you know, makeup of the society.

M5. MONTERO- SI EBURTH: And |1'd add to that one
thing that was stated yesterday, which | disagreed with very
profoundly, and that is because in working in diversity,
yes, we went through this issue about only the people from
that culture understand their culture, so they are the only
ones that can |ook at their culture and define it, so they
don't need outsiders, kind of the nationalistic stance.

On the other hand, we went through the other
vi sion, which was you will do as | tell you to do, the
i nposi tion nodel and the devel opnent nodel, which has
pervaded nuch of our international devel opnent.

Well, between those tensions, | think it's a
conbi nation of issues because if you're enbedded in a
system how do you begin to think in creative ways if you
have no ot her opportunity to think about what may be
happeni ng in other contexts, bring--you know, finding out
what is happening in Chiapas nmay, even as foreign as it may
seem |Indians from Chiapas may seemto be incredibly
rel evant to people in Bosnia or other places where you're
dealing with the sane kinds of issues of certain

deprivations in your educational system



So why assune that you can't learn fromkind of
hori zontal kinds of |earning, which is one of the
assunptions that needs to be nmade, because there nay be
other filters, such as the religious filter in the case of
| srael and Pal estine. There may be other--Arab, you know,
Western world. But | think the key issue here is: How do
you really learn, well, if we want to nodel that whole
notion, learn in connection with others? And others who may
be totally different fromwho you are.

MR TAWL: | would again, just in terns of
perhaps a practical suggestion, | think the fact putting
nati onal teans together, | nmean, we spoke about study
visits, but I would think--1 nean, again, what we're trying
to do in the case studies, | think, of having people address
the same sorts of questions, you know, in a coordinated sort
of fashion and the ability--the opportunity to exchange is a
positive, enriching experience. It mght actually also
contribute to creating that world to do it, because others
are doing it. | nmean, in a way, it's opening yourself--I
mean, there's a level of sort of international transparency.
W tal ked about not--you know, you can't force things down
people's throats. |If there's no political wll, you cannot
do it. But as you're saying, in this horizontal sort of

fashi on, people are opening up to very sensitive issues



about their education systens, about their curricula, about
the way their textbooks are designed, approved.

So | think in terns of a suggestion--and it cones
to that issue of process. | think alot of it is in the
process of what can be done, and there's a nethodol ogy
per haps of addressing a certain nunber of questions by, you
know, this sort of m xed national team but in a coordinated
fashi on where they can be exchanging with other national
teans that are doing simlar exercises in very specific
contexts with specific challenges.

| think there just in terns of a role of a UN-type
agency, | think this is typically the role that a UN agency
could have. UNESCO in this case is supposed to be a
catalyst in this case. It is not a bilateral agency. |It's
not a devel opnent agency. But | think they're a catal yst
for that kind of dialogue, and that dialogue is perhaps a
positive contribution to addressing issues of respect for
diversity and peace, w thout it being inposed, enforced,
or...

M5. McDONALD: Are we getting on to very practica
suggestions, or are we still on the open flow of ideas?
Because | have a practical suggestion for political will as

wel | .



MR, TAWL: | think we can go back and forwards.
| nmean, listening to sone of the general types of issues, |
think that there are--

M5. MONTERO- SI EBURTH:  Woul d you just m nd addi ng
one thing there because it's inportant?

MS. ANDRUSZKI EW CZ:  Sure.

M5. MONTERO SI EBURTH:  One of the first things
that the UNwill say is it's too costly to get people across
the country. But the Zapatistas are fantastically adept
with a conputer. |In fact, that's how they comuni cate
worldwide. So it seens to ne that if we can put the
I nternet as one of the ways to keep the costs |ow for that
ki nd of comruni cation vehicle, that's all. | didn't nean to
i nterrupt you.

M5. McDONALD: No, that's fine. That's what's
going off in nmy mnd, is no one wants to pay for study
visits. No one.

MS. ANDRUSZKI EW CZ: The ot her thing on study
visits is that sonetines the wong people get to go.

M5. McDONALD: The whol e process of choosing the
del egation is very--you get very political--

M5. ANDRUSZKI EW CZ: Yes. |'ve had situations

where we wanted to bring teachers over, and suddenly we end



up with various boards for the mnistry, oh, super, a trip
to the U K

MR. TAWL: Christina?

M5. McDONALD: Back to political wll, because
this for me is crucial, | don't know what agency or who
could take responsibility for sonething like this, but if
there was a general orientation with mnistries and
government on the econom c benefits of access to education
and equity in education, | think it would be useful to
enphasi ze that at the very beginning so that, you know,
money is used as the carrot to get governnments to buy into
and to give the political will to change curriculumin this
case--that's the topic--to be nore equitable and to refl ect
diversity. W're trying to use econom c evi dence and
econom ¢ argunents right now, working with mnistries in the
case of the Roma, and we've undertaken sone analysis to show
t hat when you invest in education, when you invest in
peopl e, when you invest in social cohesion, your country
will benefit economcally. So this could be an incentive
for governnents and to break down political resistance.

Now, you know, what that--would that be sort of a
policy forum a workshop such as this, where the econonc
benefits could be discussed, |I'mnot sure what the nature of

that would be. But | think it's key.



M5. ANDRUSZKIEW CZ: It's powerfully persuasive.

M5. McDONALD: It's very persuasive. So | think
that that could be a very practical suggestion for gaining
political...

MR. BERRY: \What does the evidence base | ook like
t hat you' ve been usi ng?

M5. McDONALD:  Well, we did--we contracted a
consul tant whose nane is Ben Levine who's from Canada, and
he did a cost/benefit analysis |ooking at restructuring
speci al --the system of special education and what woul d
happen if the noney that's invested in special education,
when all that noney's spent on keeping Roma kids in special
education, if it were redistributed--and | don't even know
what cal culations to use, but it was clear after he did this
anal ysis that governnments would benefit if they considered
restructuring and redirecting their finances in other
pl aces, and they wouldn't have to spend that much noney on
supporting a systemthat's oppressive and segregatory.

MR. BERRY: It interests ne because | think it's
simlar to a lot of contexts that I've worked in. One
reality that you've got to wnis | think a lot of
experi ences have been educating people, children, and then
having problenms with enploying them So there is sonme work

t here on--sonme conceptual work on what should schooling be



about in order to link into, you know, this kind of economc
audi ence? So | think you' re absolutely right. | nean, |'m
not--you're absolutely right in terms of | think it's a very
convincing argunment. But | think this has a | ot of
inplications for curricula in terns of what is--what does
the curriculuml ook |ike, what does it focus on, where is
the content. W' ve talked a | ot about, for obvious reasons,
peace-buil ding and diversity issues, but what's the
rel ati onship between the curricul umand work, school and
wor K.

M5. MONTERO SI EBURTH:  Yes, equity.

MR. BERRY: Technical vocational issues, | nean,
this is a whol e huge area.

MS. McDONALD:  Yes, | have to--1"mconpletely in
agreenent with that. It's something we've been talking a
| ot about in Open Society. Again, if children are
graduating and they can't get jobs because the curriculumis
totally irrelevant to what's happening in the world, what
good is it?

MR. BERRY: \What you create then--

M5. McDONALD: And, therefore--

MR. BERRY: --is a very--people are very, very
angry at having invested in this, and the other issue to ne,

very strongly in curriculumterns, is your own--the extent



to which there's sensitivity to different attainnent |evels,
you know, in ternms of how does the curriculumdeal wth

t hose i ssues and how does schooling deal with those issues.
So, yes, otherw se, you get an undercl ass of people who--

M5. McDONALD: And then that creates nore conflict
in the country.

MR. BERRY: Precisely.

MS. McDONALD:  So not only does the reflection of
diversity in various perspectives need to be in the
curriculum but it has to be useful to get | obs.

M5. MONTERO- SI EBURTH.  But nore than jobs, also,
what happens to those? Wat is the cost to the society at
| arge when you have, in Spanish, deserters they are call ed;

in English they're dropouts, or school |eavers. And, for

exanple, for Latinos, | can tell you, in the United States
the cost of a Latino dropping out of high school, in fact,
nmeans $1, 750,000 of lifelong earnings that are lost. It

al so neans that the ratio in terns of Social Security
beconmes reduced to one for every three persons, when it was
in 1950 17 for a ratio of one person.

So when you begin to | ook at what that neans, the
inplications are so great that it's actually cheaper to
focus on education and actually understand howit wll help

that individual not only take but profit fromthat education



than it is to lose that person. So | think if we could have
formul as that show cost and fairness of social services, in
t he Netherlands, you know, will they be able to contribute
51 percent or not, you know, for 50 years and for the
system all of these issues. | think that hits right--

M5. McDONALD: | think so, too

MS. MONTERO SI EBURTH:  Yes.

M5. ANDRUSZKI EW CZ: So you're tal ki ng about an
opportunity cost of excluding certain groups of children
t hat ot herw se woul d be earning or contributing to--

MS. MONTERO SI EBURTH.  Yes.

M5. ANDRUSZKI EW CZ: The econom ¢ audi ence t hat
wor k for governnents are not that interested in peace and
stability and--

M5. MONTERO SI EBURTH:  But it gets at that. It
really does.

MR. BERRY: Well, | think they're interested in
social unity. The economc stuff is one thing, but | think
the social unity argunents they're very convinced by. So,
mean, | think this is one of the nations want to build--to
have that kind of unity.

M5. ANDRUSZKIEW CZ: | think we're tal king about
underclasses, and | think it is the case that if the

underclass is not that big, then I think nost governnents



say that it's not actually an effective investnent. | think

nost countries do have undercl asses, and they're usually the

ones that--

MR BERRY: Yes.

MS. ANDRUSZKI EW CZ: --are starting the wars.

MR. BERRY: |If they're small enough, yes.

M5. MONTERO SI EBURTH: O they are eating too nuch
of the pie.

MR TAWL: 1'd just like to nake a comrent on the
last one. | think this--I nean, these sorts of

considerations can fit into a holistic approach to the
education systemand to this--you know, conflict-sensitive
or not, this critical exam nation. You know, the way Al an
was presenting it, | mean, there are issues of inequalities
in access or inequalities in allocation of educational
resources. There are dinmensions of the educational system
adm nistration--1 nean, Al an had pointed sone of these out
fromthe issues paper--of governance, of adm nistration, of
al l ocation of resources, which, you know, can be
contributing to inequalities, to social division, to
frustration gaps, which can be a catal yst to--you know, for
recourse to violence, et cetera.

So | think there is a case for a franework to be

exam ni ng education systens at these different levels, and



there are structural, governance, adm nistrative issues,
even before we get into textbooks, pedagogy, and curricul um
And | would, you know, strongly reconmmend, | think in the
second part, that we have a generic sort of framework of

i ssues at that level and then--you know, and fromthat then
we can be |looking at inplications at the level of curricula,
teacher training, and pedagogy.

MR. BERRY: What do you nean in the second part of

TAWL: Second part of the norning.

BERRY: O this norning.

2 2

TAWL: Yes.

MR. BERRY: So fitting this into kind of a broad,
strategic conflict assessnent kind of exercise.

MR, TAWL: Exactly. | think this is--1 mean, so
far this is--we are at that level. | mean, | don't think we
have got really into curricula issues. And the question of
how -you know, curricula relevance, how that relates to the
worl d of work, yes, but there are also issues of unequal
access, of unequal distribution, allocation of resources to
education that, you know, tie into or can be expl ai ned
t hrough et hnic--you know, criteria of gender, along the
lines of a gender bias or ethnic or--

MR. BERRY: Poverty.



MR. TAWL: Exactly, or socioeconom c status, et
cetera, which are beyond curricul a.

M5. ANDRUSZKI EW CZ: Yes, schools can't cure
poverty.

MR TAWL: No.

V5. ANDRUSZKI EW CZ: They can--gender bias is
actually one point that 1've got in there, which is it seens
that--1"mnot sure if anyone's actually |ooked at the
causality of it, but the nore girls you have in school, the
nmore econom cally prosperous, the nore peaceful. The two
just seemto be linked in our research. So that may be part
of your basic framework to ook at girl children's
partici pation.

MR TAWL: Maria, | sort of cut you off. You
wanted to add a few things?

V5. ANDRUSZKI EW CZ: Yes. Probably soneone's
probably already said it by now. |It's great because | don't
have to do--

[ Laught er. ]

M5. ANDRUSZKI EW CZ: School | eadership, | think
that's key, because we're tal king about the disassociation
bet ween the policynmakers, the mnistries, the whol e aspect
there, and what's really happening on the ground. Now I'm

not sure--1 think the interesting context where there is a



hi gh | evel of political comm tnent, but because the ground
that has to be covered, all of those thousands of teachers
and schools. Mnistries have a great deal of difficulty in
getting their principals, once they've adopted them down to
the |l evel of the individual classroom And it struck ne
that key in there is the school principal, because you can
have teachers that are conmtted, and the mnistries, you
coul d have a principal standing there and preventing that
trai ning from goi ng down.

M5. McDONALD: | thoroughly agree with that.

MR TAWL: |I'min total agreenment with that,
particularly if we're thinking of, you know, school
managenent, co-curricular activities, which are actually
extrenely inportant in fostering, you know, attitudes, you
know, conducive to respect for diversity and peace and what
have you

You know, perhaps as strongly--1 nmean, there's an
argunment that they can be as powerful, if not nore powerful,
than explicit curricula content, you know, in textbooks.
The way school is managed, the role nodel that the principa
is, in fact, and the ability--the | eadership ability to
create a school environnent that wll be pronoted through
extracurricular or co-curricular activities, | think that's

very inportant.



Just in--

M5. ANDRUSZKI EW CZ: Could | make a comrent ?

MR TAWL: Yes.

MR. BERRY: Can |--just before you, can | pick up
just a bit nore on that? Because | think this is inportant
inrelation to issues around, say, decentralization. From
an organi zati onal perspective, you know, |ike DFID, say, the
guestion then is: \Wat kind of--operationally, what woul d
you want to be--would you want to be then sonehow in certain
contexts pronoting decentralization? 1f you're doing that,
t hen what nechani sns do you have in place at this level in
order to enhance the operation of the school, of the
teachers, of the--you know, increasing maybe accountability
and those kinds of issues? This is, | think, a really
i nportant set of issues operationally.

M5. ANDRUSZKI EW CZ: Well, we've tried to do
principles in |leadership training, which is the part that's
usually left out because we do institution building at the
mnistry level, and we do teacher training. And we've
actually typically included school |eaders in training as
well. Basically they have to go to everything. They get
tw ce as nmuch training as everyone el se because they're
attending things at the mnistry level and also at the

teacher level. But | think accountability is key work that



we need to underline. Wth decentralization, a certain
trend, we can have a terrific policy and nothing on the
gr ound.

M5. MONTERO SI EBURTH:  This goes back to sonet hi ng
we had tal ked about--authority. And in the school
| eadership training, it seens to nme one of--1"m becom ng
specific because | was sinply--yes, what kind of school
| eadershi p? You could have reinvention of the sane nodel
You coul d have participatory | eadership nodels, which may in
many cases be unknown, especially if you haven't had a
chance to use them You could have community-based
| eadershi p nodel s that emanate from nascent |eaders.

So it seens to nme that the kinds of exploration
t hat | eadership has, again, gets bound to a contextua
meani ng and a tine neani ng, because, dependi ng on where that
country is, you know, they may be very confortabl e going
back to an authoritarian nodel rather than a participatory
nmodel , which woul d already begin to infuse nore of the
respect for diversity.

So the question of decisionmaki ng becones one of
that's very tied to know ng how to set up those very timng
experiences. That allows for themto experience what it

means to participate rather than to be dictated upon.



MR. BERRY: Yes, so it's a context--you're com ng
back to context sensitivity.

M5. MONTERO- SI EBURTH:  Yes, very nuch so.

M5. ANDRUSZKIEW CZ: | think that's a really
i nportant point, because there's a |lot of fear about
participatory levels, indeed terror, particularly people in
positions of authority, school directors, that their
authority would be threatened by consulting children.

M5. MONTERO SI EBURTH:  There will be classroom
managenent because | said so.

[ Laught er. ]

M5. ANDRUSZKI EW CZ:  Absol utely.

MR TAWL: Maria, did you want to add sonet hi ng?

M5. ANDRUSZKI EW CZ: Yes, just before it |eaves ny
mnd, the role of the media. | don't know how we get that
into a discussion of strategic plan that's basically about
educati on, but thinking about Rwanda and the fact that
medi a, the radio, played an enornous role, and it seened
t hat nothing that was happening in schools could prevent
t hat wave of hate thought, of hate speech that was com ng
out of the nedia. How can we equip teachers to do that?
Because, clearly, the teachers were helpless to get us that

as well, and were swept up--how do we--



MR. TAWL: This also relates to, Christina, what
you were sayi ng about raising awareness nore general |y about
i ssues of respect for diversity in society.

M5. ANDRUSZKIEW CZ: Different programin a
different part of the Bank that needs to be tal king about
this, but it can sweep away so nuch.

MS. McDONALD:  Well, if | could just make a snal
remark on that, one of the--as you know, |'ve been buzzing
around tal ki ng about this resource pack concept which (?)
nore openly with everyone. One of the resources packs we're
creating is called "Comuni cating Education Reform" and
it's targeted specifically to nedia. And it's to give them
practical tools to be able to communicate with society and
what's happening as the educati on system under goes
transition, and | think diversity and equity issues can be
enbedded in that. So OQpen Society has al ready devel oped
this pack, and I'll bring to everyone's attention and you
can plug into it.

MS. ANDRUSZKIEW CZ: So this is "Comunicating"--

M5. McDONALD: It's called "Conmuni cating
Education Reform™ and it's working with journalists on how
they can conmunicate to society what's happening as

education systens undergo transition.



MR. BERRY: But your point was nore about--your
poi nt was nore about how to--was it about kind of being able
to critique--1 nmean, you' re saying--what you're saying is
the nmedia was used to engender the violence, and there
seened to be no--

M5. ANDRUSZKI EW CZ: No inocul ation at--

MR. BERRY: Yes, no way--so is it--is what you're
sayi ng then that perhaps schools need--if schools can do
anyt hing, what they need to be doing is to enable people to
critically engage with the nedia and to be able to

deconstruct what the nedia is telling themso that they can

t hen- -
M5. ANDRUSZKI EW CZ:  Yes.
MR. BERRY: (Okay. Well, these nessages--
M5. ANDRUSZKIEWCZ: | think so. | think it
makes- -

MR. BERRY: That's a curriculumissue, perhaps.

MS. ANDRUSZKI EW CZ: Curriculumissue, yes.

MR. SOCKNAT: That's exactly what really witing
for critical thinking was supposed to do, giving the
students the ability to recogni ze propaganda and to
deconstruct it--

MR. BERRY: Engage with that.

MR. SOCKNAT: Yes.



MR. TAWL: | have a suggestion that--we have 25
m nutes. W have been nore at the level of some of the nore
general considerations, sonme which have, you know, relevance
to curricula, but I think we should focus in the renaining
20, 25 mnutes on curricula. | nean, this is also what we
shoul d be bringing specifically fromour discussion to the
pl enary session in the second part of the norning.

As an initial statement, | would--and this | found
also interesting in sone of the presentations. |f we say
nature and structure of curricula--A an was nmentioning this,
you know-is this a relevant thing to look at in terns of,
you know, respect for diversity? O is it nore issues of
curricula inplenmentation or curricula policy fornulation at
an explicit level? Also when we're saying curricula, |
mean, it's not to get into, you know, an issue of
definitions. But | think if we are to propose very
specific, you know, operational sorts of suggestions, then
we should al so be quite clear about what aspect or what
| evel of curricula.

We have in the title of our workshop "curricula."
There are wi de di scussi ons about how broad that definition
is or how narrow. | nean, Bosnia and probably sone of the

countries in the Bal kans would have it as limted as lists



of subjects. Ohers would get into, you know, a nore all-
enconpassi ng co-curricula, hidden curricula, whatever.

That's not so much the issue, but | think one
thing is--the process--and this was, you know, just one of
the general statenents, and it has inplications at a
different level. Process is inportant, and in this case,
the process of curricula devel opnent, the process of
official explicit curricula policy fornulation is one thing,
you know, | |ooked at in ny presentation, but it's not the
only aspect of policy. Curricula inplenentation at
different levels. So | think it's--

M5. MONTERO- SI EBURTH:  Curricul um eval uati on.

MR. TAWL: And curricula evaluation. So if we
are tal king about curricula that it m ght be useful that we,
you know, begin to | ook at these different dinensions of
curricula, which is sonmething we perhaps did not have enough
tinme to do in the past two days.

Mart ha, do you want to add to that?

M5. MONTERO SI EBURTH:  Well, | had sone ideas on
it, and | think that if we--in order to | ook across
countries in terns of curricula, | thought if we thought of
curricul a- -because curricula has over 1,000, 3,000
definitions, depending on who uses it. But to ne, what

makes sense is the intended curricula. That's what



officials, policymakers m ght think about. The inplenented
curricula that actually does happen in the classroom and
then the experience curricula as a cut, because that's what-
-you can get the feedback fromthe kids, the feedback from
the parents, the actual--you know, what is it that a child
is gaining fromthose experiences that have been part of
that curricula process and product.

So, to me, that's kind of the general cut | would
make across the other--all of the countries, and |I do that
because it hel ps nme to understand that under the intended
curricula, it could be explicit, explicit policy
formul ation, the hidden curriculum the vision, mssion of
curriculum the intended goals, kind of the goals for
under st andi ng, know edge base, skills, all of these pieces
that are part of the curricular structure.

The informatics curricula is where you then begin
to really see how it is inplenented--delivered, inplenented,
and sei zed, acknow edged, and put into practice, and that
woul d incul cate then the notion of pedagogy as well.

MR. TAWL: Absolutely.

M5. MONTERO- SI EBURTH:  Because if you can't have
sonet hing that's manageabl e by the teacher, then what are
you saying? So that's where that inplenent--and the third

| evel for me--



MR. TAWL: The experience--

M5. MONTERO- SI EBURTH: --the experience
curriculum then would be basically much closer linked to
the issues of respect for diversity, because that is--if a
child is being taught about denocracy but as the exanple |
gave | think last night where, you know, imediately a child
that comes in wthout shoes is being put down or told that
their work was--then what is really the outcone of a
curriculumthat doesn't begin to deconstruct that kind of
behavi or and ways of thinking. And that to me is the real
essence of learning howto be in a classroomsetting.

So | would probably think in terns of those..

MR TAWL: Yes. Christina?

M5. McDONALD:  Just sonething you said got ny
brain going, which is always a good thing. |'mthinking
about the process of textbook publishers responsible for
aut hors' creating textbooks. Authors are the |ink between
curriculum and the textbook, right?

M5. MONTERO SI EBURTH:  Mm hmm

M5. McDONALD:  And then | was thinking about this
process we were tal king about, this reflection on the system
and how you should bring together different stakehol der
groups to nonitor.

MR TAWL: Right.



M5. McDONALD: | wonder if we coul d sonehow
i nfluence or negotiate with publishers to do a simlar
process, to bring together those stakehol der groups with the
t ext book authors, who then are supposed to be interpreting
the curriculumthrough the books, and that's a way to ensure
sone | evel of diversity reflected in the textbooks. Again,
it's a process question.

M5. MONTERO SI EBURTH:  But the product is their
t ool .

MS. McDONALD:  Well, of course, the products woul d
hel p ensure that all those differences are sonehow -1 don't
know if that's a feasible suggestion, but, you know, it
seens to be--that's what's mssing. | nean, in the
experience |I've had with working in countries devel oping
t ext book witing and devel oping new materials, there's just
no--those witers are so focused on witing their topic that
they don't get in those other perspectives. That's ny
experi ence.

[ Si mul t aneous conversation. ]

M5. ANDRUSZKIEW CZ: | don't know. Do |--how do |
state this? 1t's about consultation, review participation.

MR, TAWL: Yes, ny feeling again about process--
and if we were to nmake these sort of general suggestions,

there is--1 nmean, as much in textbook witing and approval



that that whol e process should, you know, be transparent,
reflect, you know, the different stakeholders and their
interests and the constituencies in a society, we could say
exactly the sane, again, with a focus on process about
curricula policy formulation, that that should also be a
broad, transparent process, you know, reflecting

st akehol ders and--but there is somethi ng about, you know,

just that participative, transparent process at different

| evel s.

M5. McDONALD: At different |evels.

M5. MULATU. What do you do about countries that
don't have that kind of power? | think it's wong to say

that this can't work or this should work. But very few
countries that |I've worked in have the kind of power that
will force |arge textbook published to integrate |ocal
st akehol der points of view and sort of transversal val ues
such as diversity and quality and tol erance. You have to
deal with the practical issue of devel oping countries and
their capacity and especially lack of power to push for that
kind of sensitivity towards--I nean, and the wllingness of
publ i shers to do that spontaneously is probably not--

M5. McDONALD:  Well, exactly.

M5. MJULATU. They don't have any (?) doi ng

that. They only have the market.



MS. ANDRUSZKI EW CZ: W actually have that sort of
climate in our tender dossiers. The bidder has to have a
process of review

MB. MULATU: Right.

M5. ANDRUSZKIEWCZ: | think in a free market
you're absolutely right, it's not likely to happen, is it?
But - -

M5. MULATU. Oh, no, |I'mnot talking about free
markets. |'mtal ki ng about devel oping country situations
where the bid docunents nmay say that, but if you have one
maj or publisher who has published the mat hematics textbook
for the | ast 20 years, you--

[ Laught er. ]

MR BERRY: Well, | think the Sri Lankan--1 nean,
it's--1 think the Sri Lankan case that we had on the second
day is really instructive in this regard. | think that's

absolutely right. There is no--the context that | know of,
there's just no--there is no textbook--we're not talking
about textbook capacity. There isn't choice. But | think
the Sri Lankan case is interesting in the way in which this
mul tiple textbook option | think actively devel oped, you
know, some kind of process lab to try to devel op a choice
element is interesting. So this is textbooks, anyway, so--

MR TAWL: Al right.



V5. ANDRUSZKI EW CZ: They' re supposed to be going
upstairs.

| think the sane could actually be true of the
process of curriculum devel opnment. Unless there's sone kind
of conditionality, the dirty C word, people are not going to
spontaneously do that. This is what a donor agency can say.
It's conditional on the grant that you have three reviews
and the process of doing the curriculumreally is
docunented. W' re doing textbooks because we know (?)
state that as a requirenent.

M5. MULATU. But then you get to the question of
owner ship, which you had raised. Wuo is pushing for--

MR TAWL: | would be nore--1 think that's
inmportant, and | would be nore nodest. And, you know,
comng back to the initial idea of if there is an interest
to constitute a group which is, you know, diverse in
expertise and | evel of intervention and, you know,
educational reform and, you know, to be at |east addressing
t hese questions. | nean just |ooking at them As you say,
there are conditions, political conditions, economc
condi tions, which may not allow, you know, nuch of what we
m ght want to reconmend.

But | think, you know, that is a nodest but

i nportant starting point.



M5. MONTERO- SI EBURTH: But the donor agency can
also inject. For exanple, in Costa Rica, all the textbooks
were private. Textbook conpani es produced them et cetera.
Text books were actually not yielding much achi evenent for
students. So within the Mnistry of Education, the donor--
inthis case it was USAID--basically said we'd |like you to
consi der adding to your curriculum departnent people in the
t ext book ar ea.

It was really interesting. The nonment they nmade
that correlation, the textbook people then went back to
teachers at the grass-roots level to identify the areas of
content that they felt were inportant. And they brought in
experts. They spent three years in the process of wading
t hrough i nformati on.

Then they finally came back with the
recommendations, with inputs froma | ot of people pilot
testing that allowed themto devel op sone textbooks that are
incredibly well witten. And what's nice about the
t ext books, even though every six years the governnent
changes, the textbooks are--were generated in such a way
that the core knowl edge was sustained fromone political
party to the other, but additive resources were changing--
wer e changed, and so you didn't have that nuch of a | ost

i nvest nent .



And it seens to nme that when donor agencies can
i nfluence the tie-in between curriculum and textbooks is
know edge production and you incite the notion that it is in
your best interest for your national capacity building and
for your future citizens, then it begins to have a very
different echo than sinply this is the text that will teach
you skills that you'll need. It has to be tied into
econom ¢ productivity. It has to be tied into citizenry.
It has to be tied into also how that person will use the
t ext book as an advant age.

In some cases, quite honestly, | think that
t ext books for the weight and paper they consumer are not
worth it. I, in fact, have gone the way of thinking of
nmodul ar structures with comc book strips that do the sane
things as the textbook m ght because the kids can take it
home. They can actually even destroy them but in the
process of destroying it, they've read it and they begin to
play with those ideas.

So | think there's a whole range wthin the
t ext book production that would lead to this.

M5. ANDRUSZKI EW CZ: Yes. |'mnot sure how we
shoul d--are we stealing the ground of the upstairs debate?

MR TAWL: Right.

MR, BERRY: | think we are.



M5. ANDRUSZKI EW CZ: Because | think that's--
hopefully they're having a big di scussion about who uses
t ext books and how and how accessi ble they are.

|"mjust going to try and nake sure that |'ve
actual ly taken your point correctly, which is on
conditionality, we know the drawbacks of inposing
conditions. Wat do we do if there's no willingness, no
incentive to consult? So you've actually given us an
exanpl e of where suasion, reasoned argunent was nore
successful and clearly sustainable, as you' re saying. But
what was interesting to ne is that you said it took--three
years?

M5. MIULATU. And that's Costa Rica.

M5. ANDRUSZKI EW CZ: And that's very interesting
because a | ot of donor funds have got a di sbursenent by
date, which is certainly sonmething we could not--in projects
ongoi ng, we could not spend three years. But this is
sonething |'ve cone across repeatedly.

| f you want to do consultation and you really want
to invol ve stakeholders, it will take three tinmes as |long as
t he average di sbursenent period. And | think that's a key
point to get across to donors.

MR. BERRY: Yes, | think that's right. | think

the nore programmati c approach being taken, the poverty



reduction strategy type approaches, | think there is a | ong-
-1 think there is a thinking generally anongst donors that a

longer tinme frame--but | think that's what--that needs to be

stressed.

M5. MULATU. Yes, and very few donors have a
longer tinme frame for financing. | think there's agreenent
on long-termobjectives. But you're still on the four- to

five-year financing schedule for nost of the donors that I
wor k wit h.

And | also--can | just say--1 just want to provoke
i deas because | haven't participated in the conference. As
sonebody who has to manage budgets, with specific reference
to curriculum there are three issues of critical inportance
for us. [It's the pace at which you enpl oy--you have--you
change the timng of that change and the sequence of
activities along the curriculum So those are three issues
that are for us really very inportant.

A second set of issues are the choice of
curriculumdrives the choice of teaching nethod. O does
it? If you have a badly or untrained teaching course and
you have a very conpl ex and know edge-i ntensive curricul um
how do you deal with the disconnect as is the case--
curricula are becom ng nuch nore conplicated for very good

reasons, but teacher training--which is not what | want to



focus on. But in terns of your choice of curriculum how do
you place it within the context of the country that you are
in?

So I just want to throw those two--

MR TAWL: Al right. Can | suggest, we're soon
having to wap up. Could we just take a couple of mnutes
and each one try to propose--

M5. McDONALD:  Somet hi ng concrete?

MR. TAWL: --one concrete curricula-related
suggestion and then we could list those, and then | think we
shoul d go back and just see that we agree about--you know,
just review all the points that we have di scussed.

Let's just take a couple of mnutes and just one
operational or practical type of recommendati on at whatever
| evel .

[ Pause. ]

MR TAWL: Al right.

M5. McDONALD: 1'd rather go last on this one, if
that's okay with you

MR. TAWL: That's fine.

MR. BERRY: Ckay. Well, [I--

MR TAWL: | can go with what--1 nmean, the point
| tried to nake, perhaps not clearly enough in ny

presentation. So it's at the level of curricula policy



formulation. |It's at the |level of official prescribed
curricula. That in the process of review ng or beginning to
reformcurricula policy, to be addressing the issue of how
schooling and, within the different dinensions of schooling,
how curricula has had or may have had a negative or is
havi ng a negative effect on issues of social cohesion. In
what way is it a catalyst to social divisions, tensions?
That' s one.

Aski ng that question, regardless of the context,
and here |I'm not speaking necessarily of, you know, post-
civil strife, whatever.

MS. ANDRUSZKI EW CZ: So negative infl uences--

MR. TAWL: On--yeah, on social division, social
tensi ons, you know, discrimnation. Exam ning that question
is, | think a useful insight into initial curricula policy
reformin any context.

The second aspect of that woul d be what we were
saying earlier, that this be done by a team at the nati onal
level that is representative of different profiles, | nean
educati onal expertise, you know, going from policynmakers,
curricul a devel opnent peopl e, teacher training people,

t eachers, perhaps even youth, a teamthat would cut across

these different | evels of professional expertise, and that



could represent the different social, ethnic, cultural,
i ngui stic, whatever constituencies.

M5. McDONALD: | have a clarification question.
When you say reflect, the result of that process would be
this case study or sone sort of a witten description based
on a framework that you've outlined, right?

MR. TAWL: Yeah, yeah.

MS. McDONALD:  Ckay.

V5. ANDRUSZKI EW CZ: And then what ?

MR, TAWL: And then what | think is going to
depend very nuch on each case. | nean, we began with the
issue of political wll and the fact that nothing can be
i nposed. | would as a second reconmendati on
met hodol ogically say to link up these teans across
countries, and this is what an international agency can do.
And this reduces--you know, this reduces the issue of
inposing, and it mght actually hel p encourage to devel op
sonme political wll by saying that others m ght be doing
this and others are open or are willing to--you know, to
open up on these critical issues in an international forum

It's at alimted level. | nean, what next m ght
not be nuch. But | think beginning there is--it is very
much in the peace-building approach and this sort of

conflict-sensitive--



MR. BERRY: | agree entirely. | think you have to
understand--1 think you have to understand that in order--if
you're really going to get on board. But | think then ny
poi nt would be--ny own point would be that if you--if you
are going to engage in curriculumreform | think the points
you' ve been maki ng about participation are broad
participation in the process and an attenpt to get--if we
can ever do this--some kind of agreenent around what the
curriculumis for is an absolutely essential conponent of
that process. And it takes tine.

M5. MONTERO SI EBURTH:  And if | could just add one
thing, | think we tend to becone very obsessed with the idea
that you have to have consensus in order to nove ahead.
Contrary to that, my practice has taught nme that you don't
have to assune that the consensus is your first step. You
go to the actions. You go to inplenentation. The consensus
derives fromworking together. That's where you build it.

It isn't like an a prior that you have to have consensus in
order to nove ahead.

M5. ANDRUSZKIEW CZ: 1'Ill just add, particularly
(?) consensus.

MR TAWL: Yes.

M5. MONTERO SI EBURTH:  Then when we get to the

cl assroomlevel, | have a little sonething.



M5. McDONALD: 1'mgoing to stick on nmy point
about publishers, and | think that there needs to be sone
sort of an organi zed advocacy or awareness-raising workshop
focused on publishers together with perhaps mnistry
officials, policymakers, on raising awareness around the
i ssue of diversity and as a reflection in materials and
trying to come up wth a convincing argunent on what - - why
will they gain fromperpetuating that in the system and
supporting that in the system

So it's an advocacy, policy workshop or training
focused on publishers around these issues and trying to get
themto support it, because | really see themas a key
st akehol der group that can block it.

M5. MONTERO SI EBURTH:  As you're saying this,
just wanted to--this is kind of a sideline, but I think it's
an interesting one. In English, we use the word "fram ng,"
right? |1 was thinking, in Spanish, the word is nmake nore
conpetent what is already there.

M5. McDONALD: G eat.

M5. MONTERO SI EBURTH:  "Capacitar.” It is to make
nore capable what is already there, and it's not a different
formul ation theoretically. You train a dog.

M5. McDONALD: Yeah, pejorative. It is. The

basic--1 agree.



M5. ANDRUSZKIEW CZ: | have to say that (?) a
wonder ful trainer who tal ked about how she did (?)

No, no, we want a trainer. The words are quite interesting,
but they do--they have--they' re nuanced.

MR. TAWL: Christina, you wanted to add sonet hi ng
to that?

M5. McDONALD: | just wanted to enphasi ze the
content of this advocacy workshop or--

M5. ANDRUSZKI EW CZ: So gains to supporting
diversity, kind of enlarge on that a bit.

M5. McDONALD:  Just enphasi zing the gain--the
benefits that they could receive by supportiveness. That
really has to be shown to them otherw se, they won't
support it.

MR, TAWL: So this relates to your point before
of sonetimes--

M5. McDONALD: Econom c argunents.

MR, TAWL: --of economc--all right.

M5. McDONALD: Because it's not--the humanitarian
argunents aren't going to work, unless you have sone very
enl i ghtened people. [It's economcally based, so that's--
real ly enphasize that.

M5. MONTERO SIEBURTH: 1'1l get up there because--

MR. TAWL: Ckay, good.



M5. ANDRUSZKIEW CZ: Geat. [|'ll sit down.

MR TAWL: So this is at the |evel of inplenented
experience- -

M5. MONTERO SIEBURTH:  This is at the |evel of
actual curriculumdesign. That neans changi ng the way that
curriculumis thought of in the classroomsetting. So I'l
step to the other side first because it's a diagram and
then we'll--

V5. ANDRUSZKI EW CZ: Oh, wow. Ckay.

M5. MONTERO SI EBURTH: I f we assune--first of all,
| think we have to get away fromthis notion that curricul um
is really--when you think about it, curriculumis really
about teaching and | earni ng conbi ned, teaching and | earning,
t he conbi nation approach. So | think our whole repertoire
shoul d be about you are teaching and | earning. Wy?
Because teacher and student--at sonme point the teacher
becones the student and the student beconmes the teacher, if
you really want to engage. And if we can change that kind
of notion that teaching is a separate act from | earning,
think that's the first one.

The second is that we basically have been living
with what | call traditional structures of curriculum and
the traditional curriculumis really this--1 nean, it's an

i nposi tion nodel which Ral ph Tyl er and ot her peopl e have



lived with since the 1920s. But the issue is this: [If we
think about it, we usually start with goals of know edge,
goal s of education, or objectives. And then those goals or
obj ectives are supposed to sonehow | ead to the kind of
activities that students do in the classroomand, you know,
the met hods and performances that are--and then the | ast
thing is, of course, the evaluation, which is the test, et
cetera, or the assessnent.

But if we think about this nodel, this is such a
I i near nodel which basically say I, the teacher, am doing
all the thinking for you, ny student, and you will do what
| "' m sayi ng you ought to be doing so that | can then generate
an evaluation for you. But it has nothing to do with
| earning. Wen you think about it, it has very little to do
wi th | earning.

So I'd Iike to suggest nodels that have been (?)
now not only by the Harvard group on understanding for
desi gn but understanding for design people in--in fact, you
didn't have to go to Harvard. You've figured this out if
you' ve been around teachers for a long tine. And that is,
if you really think about what is our goal, our goal is
under st andi ng, but understandi ng not nmeani ng just know edge.
It's knowl edge, it's basically skills, but it's al so about

changing attitudes, which we | eave out, because if |I'm



training or capacitating sonmeone at the Harvard Medi cal
School to be a sensitive doctor and | teach himall the
know edge and techni cal know how and | teach himhow to be a
good surgeon, but he's lousy in terns of his bedside
manners, what have | produced? | have not produced an
ethical doctor or one that is norally attuned to his
patient.

So, to me, the understanding that |I'mthinking of
and nost people I think would want to see this is kind of
lifelong learning. And that neans things that will prepare
you after you | eave that school or classroomto continue to
| earn, whether it's informally or formally.

Now, that nmeans that if we accept this, then you
woul d have a very different sense, because then a teacher
woul d have to really think about what are the intended
results in ternms of |earning and teaching, neaning what is
it that I want as kind of understanding issues that ny
students and | can really construct in that fashion. It's a
di fferent kind of thinking here.

M5. ANDRUSZKI EW CZ: WMartha, can | just say we
need to have a concrete--

M5. MONTERO SI EBURTH:  Yes, |I'mgetting to it.

|"mgetting to it.



So fromthis you actually--because it's a pretty
good structure.

M5. ANDRUSZKI EW CZ:  Absol utely.

M5. MONTERO SI EBURTH:  You get into what the
evi dence of that would be, and the evidence woul d be
everything from perfornmances--say you have kids who are
di sabled, if they flicker their finger, that's good enough.
For performance you have a portfolio. You have all kinds of
denonstration of what that evidence is, and only then--and
only then do you then go into planning what those activities
m ght be, what the performances m ght be, so that, in fact,
what you end up doing is, when you get here, the way that
you know that this is happening is that you have ongoi ng
assessnment all the tinme. That's your accountability factor.
In other words, you don't wait until the very end or until
the end of the test to figure out.

So, in a nutshell--

M5. ANDRUSZKI EW CZ: |'ve got the sane--

M5. McDONALD: So what is it? List--

[ Si nul t aneous conversation. ]

M5. McDONALD: But not on the national |evel, but
on- -

M5. MONTERO SI EBURTH:  No, that can go over here.



MR. BERRY: See, | think--just to intervene,
mean, okay, the conpass (?) working, this kind of nodel, |
mean, that's fantastic. It would be incredibly problematic
to introduce. | nean, we're just tal king about such a sea
change in the attitude to exam nations, to assessnment, to
curriculumstructure, to teacher capacity. Wll, | nean--

M5. MONTERO- SI EBURTH:  You're changing--it's
really changing the focus.

MR TAWL: Maria, do you want to add to that?
Because you had a simlar idea.

M5. ANDRUSZKI EW CZ: My point is very, very
simlar to--1 think. 1 think. | have to check wth Martha,
with what Martha's saying, which is |I'msaying we need to
audit the effectiveness of any attenpted curricul ar
initiative. And Martha just did it in a nmuch nore exciting
way than | could ever do.

[ Laught er. ]

V5. ANDRUSZKI EW CZ: Basically saying we've got to
| ook at the evidence of the outcones for children, you know,
children's abilities in what they're doing. Because,
ot herw se- -

M5. MONTERO SI EBURTH:  And the variability of--

MS. ANDRUSZKIEW CZ: --it is a huge waste of

resources. So | don't know if you--



M5. MONTERO- SI EBURTH: | just woul d be careful
with the word "effectiveness" because, again, that to ne is
very--effective by whose standards?

M5. ANDRUSZKI EW CZ: Exactly, yes. But it's the
whol e i ssue of deciding what the indicators are.

M5. MONTERO SI EBURTH:  But what we're really
saying is what--think about it very sinplistically. If I
can think and I can say and | can do, then | have evidence
of being able to expand ny | earning beyond this situation.
And that's really what |earning s about.

V5. ANDRUSZKI EW CZ: And then ny second point is
we should build the capacity of mnistries to do this, to
derive indicators, because it's fine for us to go in there
and say, la, la, la, participatory process, here's our
indicators, let's all nonitor, and then we go away and it's
never--it's never done again, which rather defeats the
obj ective of the exercise.

So, okay. |If | say auditing of effectiveness and
put a bracket in there saying how do we deci de or sonething-

M5. MONTERO SI EBURTH:  Auditing of teaching,
| earni ng, you know, performances or understandi ng, because
that's really what you're getting at.

M5. MIULATU. I'mgoing to skip (7?)



MR, TAWL: No, go ahead.

M5. MJULATU. Ckay. The reality check, that's what
| would finish with. Have a very clear sense of what is
requires to make those curricular changes in terns of
qual ity of godfathers, godnothers and so on, just reality
check in terns of what is required to make it happen and at
what pace and tim ng before introduci ng--at every step of
the curriculumprocess. | think it's very--it's amazing to
me that we can spend four years discussing what the new
curriculumshould | ook |ike, and once it's been adopted,
there is absolutely no sense--that sort of caretaking wll
die. And the people who are really into the new curricul um
are the ones who are just given the responsibility of making
sure it happens.

So there's a lot of lead-up to the adoption of new
curriculum but it's rare to see the sane intensity of
effort on the other end.

MR. BERRY: Absolutely.

[ Si mul t aneous conversation. ]

M5. ANDRUSZKIEW CZ: | |ike that phrase,
intensity--saying intensity of effort in inplenentation and
pl anni ng, because that was so...

MR, TAWL: Ckay.



M5. ANDRUSZKI EW CZ: | do apol ogi ze for ny
horri bl e handw i ti ng.

MR TAWL: So we'll just review the suggestions
to see if we're feeling confortable with them The first
two or three are actual policy level, and the last two or
three are in ternms of inplenmentation and, you know, ensuring
that--so the first one, policy inplementation is kind of
encouraging a critical re-examnation of the role of
curricula, schooling largely in curricula within that and
contributing to social division, to tensions, in order to
informthe reformprocess. That's one the what.

And on the how, as a m xed team and possibly
[ inking up these teans across countries.

MR. BERRY: Sobhi, | was wondering--certainly |
woul d have--1 don't know what other people think, but this
first phase, we need to locate that also in the w der
social, political, cultural context. It's not just about
the curriculum is it?

MR TAWL: No.

MR. BERRY: So maybe if this could draw attention
to the fact--

[ Si mul t aneous conversati on. ]

MR. BERRY: W nentioned it, but | wonder if that

was--1 don't know what we t hink. s it--



M5. MONTERO- Sl EBURTH:  Cont extual assessnent. You
want to have a contextual assessnent of what's there in
order to be able to--

MR. BERRY: And this is enbedded in it, isn't it?

MS. MONTERO SI EBURTH:  Yes.

MR. BERRY: Just draw attention to that.

M5. MJULATU. And then wouldn't it be nice to have
a way of saying this sort of process into the actual --again-

MR TAWL: Mnhmm nmm hnm

MR. BERRY: That's right.

M5. MJULATU: It's inportant but it's not
sufficient. You have to--

MR. BERRY: That's a good point.

MR. TAWL: This is the kind of discussions we've
been having also with Martha and Barbara as well. | nean,
the sort of--the inplicit policy or the policy in practice
and how to bring that back up to the sane sort of
di scussion, but it should be ongoing. And as you say, not
only end in the curricular policy reform then, okay--

[ Si mul t aneous conversati on. ]

M5. MONTERO SI EBURTH:  --reality check.

MR. BERRY: Oh, yeah.



MR. TAWL: The second point then was--1 nean,
broad participation, broad consultation, and to secure
agreenent on ainms and goals in whatever direction of change,
but that consensus is a--or that conflicting--right, okay.
Conflicting views, you know, is a--

M5. MONTERO- SI EBURTH: That's already a starting
point. | think conflict should not be, you know,
short changed.

MR TAWL: Rght. Still at the policy |eve
then, the idea of awareness-raising workshops, bringing it
together, |ike publishers, educational decisionmakers, and
argunents for introducing respect for diversity and
pronoti on of peace, argunments that woul d be evi dence-based
and | argely econom c-type argunents.

M5. MONTERO SI EBURTH:  And | think there's another
pi ece that you said that didn't get up there, and that's
t hat - - because it becones a |lateral teambuilding, a
hori zontal team buil ding, because if you--

MR TAWL: Right.

M5. MONTERO- SI EBURTH:  --for people you' re going
to have (?) people, you're going to have evaluators. So
you're creating already a network of curriculum you know,
creators and--

V5. NcDONALD: Creators



M5. MONTERO- S| EBURTH:  Yes.

MR. TAWL: And then we had in ternms of curricula
i npl emrentation, | suppose, the idea of ongoing--

M5. MONTERO SI EBURTH: | npl enent ati on and
eval uati on.

MR. TAWL: And evaluation. Ongoing assessnent,
encouragi ng strong evidence that curricula inplenmentation is
actual ly happening and making a difference. 1Is that--

MS. MONTERO- SI EBURTH:  You just said the word,
maki ng a difference.

MR TAWL: And to that you're adding, Maria,
bui l ding capacities within Mnistries of Education for
defining indicators of--

MS. ANDRUSZKI EW CZ: To do--yes, |'ve got to do
this, which is perhaps a little bit vague.

MR, TAWL: And, finally, your l|last point on
reality check, not stopping with curricula reform and that,
okay, agreenent has been reached, there is a new curricul um
and that's the end of the story. But thinking perhaps
already in that fornmul ati on phase of inplenmentation of the
pacing and timng of that and ensuring that there is as nuch
effort, support, and funding that is going into that phase
as to the policy reform |Is that sort of--okay. Well, |

think it's tinme for coffee.



M5. McDONALD: | hope they're concrete enough.
[ Wher eupon, at 10:44 a.m, the session was

concl uded. ]



