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PROCEEDIL NGS

MR, SOCKNAT: May | have your attention, please?
W are ready to resune.

The second call for attention, please. This cones
nmore frequently than at the Kennedy Center. Third bell,
per f ormance about to resune.

We have a little under an hour left, and the
intention is to honor our conmtnent to |l et you resune your
lives at noon, or at |least to have lunch at noon and then
nove on to your afternoon doing whatever it is you plan to
do.

But this is in some ways a critical point of our
two and a half days because we now have the opportunity to
see what it is that is being recoomended as the next steps,
how to translate all these good ideas into action with
specific reference to how the international assistance
agencies may help in noving this forward.

The pleas all along were to keep it pragmati c,
keep it focused on specific steps that can be taken. W
have tendencies, all of us, |I think, to dreamthe wonderful
dreanms and see the frameworks, but when it cones down to
translating that into action, sonetinmes attention fades. So
the chall enge here was to get specific focus. That was the

reason we had the three groups: first, on curricul um



second, on textbooks; third, pedagogic practice, including
teacher formation, training, upgrading.

We understand that there are needs to integrate
these three activities, and I think you'll find sone
references throughout. Wat | would propose is that we ask
each of the groups to do a presentation. |If you can keep
yourselves to ten m nutes each, focus on what are the
specific steps, we will then have the renainder of the tine
for discussion, at which time we can | ook at how to put
these together in an unbrella or an overall franmework, how
these interlink, and maybe to go back and dot the i's and
cross the t's on specific suggestions of where international
assi stance agency interventions can be hel pful and how t hey
m ght be helpful, so if we need sone clarifications.

So, with that, I would like to invite Sobhi Taw I
to start off with the curriculumgroup's presentation. On,
Maria will do that. Good.

Let me add one last thing. Wuld you make sure
that you | eave your naterials up here so that we have them
to capture this for the witeup and for the synthesis of
t hese recommendati ons.

Thank you.



MS. ANDRUSZKI EW CZ: Thank you. Sobhi has
del egated to ne because ny handwiting is truly awful and
|"mthe only person who can read it.

We had quite a | engthy brainstorm before we canme
up with our suggestions, but to keep the tine, I'll start
with the suggestions, and if there's any time remaining,
"Il go over sone of the other points that we cane up with
that didn't end up being summari zed in a suggestion.

Qur first suggestion is really relating to the
research and the preplanning before operationalizing a piece
of work. W felt it was very inportant to do a very
t hor ough cont extual assessnent of the education system and
to involve | ocal know edge in doing that assessnent.
Qobviously, as outsiders comng in and attenpting to do a
situation analysis, they're not going to pick up on all of
the local things that are inpacting on an education system
and how it works.

At the level of curriculumpolicy fornulation, the
key thing will be to reflect at the start of the process on
what's not working, what in curricula is having or nay have
had a negative influence which has contributed to soci al
tensions and divisions. W need to start any program
initiative wwth a good insight into the purpose of

curriculumreform and everyone nust own that and understand



that. Political wll is absolutely key and the ownership at
t he highest political |evel of any reform process, w thout
which it's probably, possibly not worth attenpting.

That assessnent shoul d be done by a national team
that's drawn fromdifferent areas of professional expertise,
so not just policynmakers but al so teachers, parents,
students, if at all possible, consuners of the education
services that are being provided, and should take into
account all the social and linguistic constituencies, and
particularly groups that m ght be excluded fromthe
education process or disadvantaged by it.

The second suggestion was to get peopl e thinking
out of the box by linking these national teans across
countries. This will support the devel opnent process
because there's a better flow of ideas and nore ideas com ng
in, and it al so depersonalizes it because suggestions for
change are not--can sonetinmes be taken as a personal
criticismof an individual mnister or policy designer. So
if you defuse that inplied criticism then perhaps the m nds
are nore open to change.

The second point was a process of broad
participation and consultation to secure the w dest possible
agreenent on what the curriculumis for. Wat is the agenda

of the curriculun? 1Is it economc? |Is to train and educate



young people for jobs? Is it life skills? Is it, as
sonetines it is, ideological? And fromthere, where is
change needed? And an inportant point there is it doesn't
have to be consensus because sonetinmes you just can't reach
consensus.

The next suggestion was to do with the power that
publ i shers, textbook publishers have in framng the
curriculumalnost in a not entirely visible way. They can
derail the entire process, so an advocacy, awareness
rai sing, capacity building, training, or workshops, sone
kind of initiative to build support for diversity, to
denonstrate the benefits of diversity, to increase
awar eness, and then, crucially, to audit the effectiveness
of any curricular initiative, to see whether those resources
that are being put in are bringing about the change that was
hoped for, and in particular in ternms of outcomes for
children. |Is the educational experience for children
better? Do they have nore skills? Are they learning? And
to build the capacity of |ocal agencies to do this, because
it's fine for an international agency to go and do an audit
to carry out some nonitoring, but then once that agency goes
home, is the mnistry in the country concerned able to
continue that nonitoring and to develop indicators on their

own to support that process and nake it sustainable? Do



they have the skills to gather evidence about the
educati onal experience of students and teachers in school s?

And then, crucially, for program nanagers, for the
peopl e who are actually trying to inplenent the projects on
the ground, a reality check. What is required to really
make this happen in ternms of both human resources, financial
resources, but also tinme and realistic planning.

It was pointed out that often there's a great
intensity of effort in planning a project, in setting up a
project, and then that effort decreases in the
inplementation. It's as if the energy has gone out of the
process or there's so little tine |eft before the funds nust
be di sbursed that all of the good intentions about involving
st akehol ders and consultations get trinmed because the noney
has to be spent by X time and consultation takes a | ot of
tine.

| think that's all of our suggestions. Do | have
any tinme left? Because there's a couple of points that
didn't get in there. | think | can pretty much renenber
t hem

One is to do wth the nedia. W were thinking
about both in Rwanda and in Bosnia, all of the good the
educators were trying to do in schools was swept away by

medi a canpaigns aimng to create an out-group. And it's



difficult to really think about how we could actually build
that into an education initiative. But the Open Society
Institute has, for exanple, produced a pack for the nedi a,
for journalists, about communi cating education reform the
need for diversity. So maybe as well as inplenenting
projects we have to think about other stakehol ders who can
derail these initiatives and think about comrunicating with
t hem too.

And school | eadership. School directors, schoo
principals can often be a filter or a barrier to
i npl enmentation on the ground. You can have a mnistry
that's commtted to reform and you can have teachers that
are very excited about reform and then you have this mddle
| ayer that's actually preventing those good intentions being
i npl enented i n school s.

Have | forgotten anything? Martha?

M5. MONTERO SI EBURTH: | think what we were
tal king about, too, is in looking at curricular structures,
finding ways in which the curriculumrepresents also the
very people who are the recipients of the curriculumso that
intergenerationally you' ve got all of your clients
represented. And we tal ked about focusing on the
significance of having accountability neasures that show the

evidence of learning that's actually going on so that it is



sinply not, you know, objectives-driven to what end but to
the end of really creating lifelong learners. And | think
we tal ked about that as a generic possibility.

M5. ANDRUSZKI EW CZ: (Okay. Thank you, Martha.
That's given nme a chance to find the other point, which is
about when to intervene. W were very inpressed by the
presentations that denonstrated to us quite clearly that
sonetinmes pre-conflict is too late and during conflict is
definitely too late. So nmaybe what we shoul d be thinking
about is howto prevent the next conflict, which may include
work with refugees and I DPs, who are the young peopl e who
wi || harbor resentnment and pain unless sone kind of work is
done with themand there will be another conflict in 20
years' tinme when these young people are old enough to join
the arny or start an insurrection; and al so the inportance
of reflecting on what's contributed to the previous conflict
and | earning | essons fromthat.

And the gap between policy and practice, this
seens to be a constant throughout the course of this
meeting. The parallel, the innovation that's going on at
the grass-roots | evel and the absence of any feed-through of
that into governnment policy, the learning fromthose
i nnovations and new practices thus far don't seemto be

bei ng picked up at a system|evel.



| think that's everything. Thank you.

MR. SOCKNAT: Thank you, Mari a.

Text books?

MR. HOPKEN: | can take this one.

MR SOCKNAT: Ckay.

MR. HOPKEN: | should have gone through Al an's
teachers training group; then | would have used the charts.
So | mssed that, and nowit's a front class résumg |'m
gi vi ng.

We did not try to wite the ultimte textbook on
respect for diversity which could be used from Sri Lanka to
Bosni a during our session, but we concentrated very much on
practical issues, and an introductory remark shoul d be nmade
which is very much in accordance with the curricul um group,
is that we cane to the conclusion that projects are nost
appropriate in countries which are offering a certain w ndow
for opportunity, and that each project should start with a
very thorough and serious analysis: Wat is needed? Wat
are the conditions of working in that particular country?
VWhat is the right timng and what are the concrete needs?
think this very much was al so what the curriculumgroup did
in their group, and we just heard it a m nute ago.

In the foll owi ng, we discussed basically three

points. The first point was who are the agents we are



dealing with, and it cane out of our discussion that for
donors and especially for organizations |ike the Wrld Bank,
it's necessary to cooperate with the governnment. The
governnents are a crucial agent. Despite the fact that
sonetimes those agents who are in charge of political change
m ght not al ways be those agents who are nobst active and
nmost prom sing for educational change. This certainly is a
point, it is a problem But governnments are crucial in
projects |like those discussed here.

But we al so concl uded that governnents should be
encour aged and shoul d be hel ped to take into consideration
t he experiences of other countries, and they should be
confronted or should be able to take experiences of other
countries in consideration for their own projects and that
i nternational organizations should help themto do so. And,
of course, that textbook inprovenent, even if the role of
gover nnment cannot be negl ected, should be an open process as
far as textbook authors are concerned, as far as textbook
publishing is concerned, and that there should be a great
deal of transparency wthin the process of textbook reform
and textbook renewal .

The second point of our discussion was what coul d
be concrete steps, concrete nmeasures within such a project.

And regarding the limted anmount of tinme such a project is



runni ng and regarding on the other side the fact that
t ext book production usually is a very |long process which
needs sustainability, we canme to the conclusion that
capacity building should be at the center of a project in
the ternms of qualification of textbook authors, which seens
to be crucial, and al so qualification of textbook
eval uators. So the process of textbook evaluating is a very
i nportant one, and the people who are involved in that
should be qualified for this. And this could be at the core
of such a project.

Wthin the same context, we suggested that
devel opi ng gui delines for running a textbook project and
i npl enmenting a textbook project mght be useful to give sone
ki nd of benchmarking, also how a textbook project should
pr oceed.

We then went into the question if the traditional
t ext book shoul d be the excl usive objective of a project, and
we canme to the conclusion that while, of course, in many
countries, especially transitional countries, countries
under conflict, the textbook probably is at the core of
teaching, it mght be useful also to devel op additi onal
teaching materials, a teacher's manual, giving the teacher
the opportunity to nake use of other material outside of the

t ext book and to develop nore creativity in his teaching.



And | think here we have a dinension of here we are at the
poi nt where we can link the three dinensions, the three
groups together, because if we are devel opi ng additi onal
teaching material, a teacher's manual, then, of course, also
the teacher training cones in, and this can be |inked. And,
of course, it has sonething to do with the curricul um
because teaching material, supplenentary material has to be
in accordance with the curriculum has to be in accordance
wi th the exam nation assessnents.

It was al so suggested that we m ght think about
| ong di stance learning material or virtual materia, despite
the fact that we cane to the conclusion that for nost of the
countries we are dealing with, this mght be nore a | ong-
term perspective but it should not be excl uded.

So at the core of a project, capacity building was
one of the conclusions of our group. And the third and
final point we discussed very intensively is nore a question
of content. So we cane back to the question of what respect
for diversity means or what diversity should nmean in such a
project. And we agreed that diversity should not be
understood alone in terns of ethnic diversity, but that we
woul d favor a kind of plural concept of diversity which is
goi ng beyond just ethnicity and which is also, despite the

fact that, of course, mnorities, ethnic mnorities, other



mnorities, should be reflected in the textbook, should be--
yes, they should be reflected in the textbook, that despite
this, textbooks al so should have--should | ay an excess on

t he question of common values. And here |I think especially
human rights and other things cone in to avoid the danger of
ethnicizing the education in this process.

Okay. | hope these were the three major points we
di scussed. | would like to ask ny colleagues if | m ssed
sonething, if you would |ike to add sonet hi ng.

MR. GREANEY: Thank you. Just one, Wl fgang, that
we woul d encour age invol venent pre-project, not during
project, as much as possible. In a sense, sone of the
training, the capacity building can be done ahead of the
project, Bank and other donor facilities to enable this to
t ake pl ace.

MR. HOPKEN: Yes, that was a reflection on the
probl em many textbook projects have, that new t extbooks have
to be witten already before really qualification or
conpetence building and things |ike that have been
established, and that is always a problem That's why we
wer e t hi nki ng about having a kind of preparatory
qualification period in this project.

MR. SOCKNAT: Thank you very nuch.



Qur third presentation Peter will do on the
pedagogi ¢ practices group.

MR. COLENSO. | got rather nugged by ny group into
presenting here.

Ckay. Qur topic was pedagogy. W had a really
interesting and lively discussion. Actually, initially
there was quite a clear division between two constituencies
in our group. On the one hand, we had the practitioners who
shared their experience over the |last few days--R ch and
Joanna and Jimand others--with some wonderful advice from
their own experience and sone great points about what
technically we mght do in terns of pedagogy. And, on the
ot her hand, we had those of us who work for the
i nternational agencies expressing frustrations about
operations. And what we were trying to do and | guess the
project for all of us is to marry this great and rich
experience wth our operations and how we can support the
delivery of sone of this.

| don't think we ever really resolved it, but
think that's to be expected.

Ckay. Alan chaired our group. He started off
with this framework which--it | ooked at pedagogy in teacher
education on three levels: the overall system structural

i ssues, and then practice issues. And then we went down



into inplenmentation suggestions |ooking at the entry points,
whi ch--clearly, handwiting is no guarantee for becom ng a
professor, but initial teacher education, continuing teacher
educati on, school -based strategies, and then |inks between
teachers, parents, and the community. That was the
structure that he gave us to focus our discussion.

We then nore or |less conpletely ignored that and
had a wonderful discussion afterwards, but, nonethel ess, |
think it's a really valuable one for com ng back to | ook at
this issue.

In fact, what we then did is we | ooked at two
sections: qguiding principles and inplenentation
suggestions. And we all wote down based on our discussions
our own thoughts, and this is a very rich source of
information. There's a ot of good things in here.

Everyone wote down three guiding suggestions and three--
sorry, three sets of guiding principles and three

i npl emrent ati on suggestions, so we'll |eave those for the
conference organi zers. There's a lot in there.

| tried to summarize in the coffee break the main
clusters for the principles and the inplenentation
suggesti ons.

In terns of principles, be child-focused was

sonet hing that canme out very strongly. Listen to children



Look at the whole child and what affects the devel opnment of
the child. Sonmebody fromthe Wrld Bank even tal ked about
t he happi ness of the child, you m ght be surprised to hear.
But he'll be disciplined |ater.

[ [ Laughter. ]

MR. COLENSO. That was a strong focus.

What al so cane through strongly was the idea of
bui | di ng national consensus, a national consensus, national
vision, and an inpetus for reform This is not sonething
that can be strongly inposed fromthe outside. The nore it
can grow fromthe national level, the nore that can be
achi eved.

Rel ated to this was how you m ght go about hel ping
to build this consensus and the vision, and there were lots
of strong suggestions within the principles for involving
mul ti pl e stakehol ders, make it an inclusive process, |ook at
Ccross- perspective dial ogues.

| nternati onal partnerships was sonething el se that
canme across strongly in the guiding principles, civic
engagenent being key to any strategies involving pedagogy in
t eacher education, and our final one was the involvenent of
parents. W felt that that was very strong. W talked
briefly about the influences on the child in the devel opnent

of values such as this, and we shouldn't overesti nate what



it's possible to achieve in the classroomand underestimate
the influence of parents as the broader community, et
cet era.

kay. On to inplenmentation suggestions, |'ve
split this into two areas. One is, | guess, the what and
the second is the how Under inplenentation suggestions
there were a lot of what's, the technical elenments of
t eacher education, what works and what m ght we pronote and
find good exanples of best practice of. And then the how,
what are the operational nmechani sns we have for helping to
reinforce sone of these things and pronote and support the
i npl enent ati on of sone of these things.

Under the what, there was a strong suggestion for
I i nking pre-service and in-service teacher education or
initial and continuing teacher education. Oten these areas
are not as well connected as they m ght be, and that's al so
often reinforced by institutional structures. Pre-service
t eacher education may cone under universities, a tertiary
mnistry. Continuing teacher education nmay cone under a
nmore M nistry of Education or school of education. W
t hought the Iink between the two was key.

Expanding fromthis--and this is sonething that
Wbl f gang brought out in his presentation--was any

initiatives within pre-service and continuing teacher



education to pronote diversity and peace buil di ng nmust be
linked with the curriculumand the materials and, crucially,
assessnents and exam nations. W felt that if you give sone
training to sone teachers, send them back in the classroom
if it'"s not linked to the reality of their day-to-day
practice and what they're asked to deliver through the
curriculum how they deliver it with the support of texts
and how they assess the delivery of that, then it's not
going to stick

Ment ori ng and networ ki ng was sonet hing that al so
cane across quite strongly. | think this is sonething
that's increasingly enphasized in international literature
on teacher education and sonething that our group felt was
i nportant.

The role of the nmedia, early chil dhood
devel opnent, investnents over tine, this is the kind of
thing that requires continual reinforcenent. Building in
mechani snms for ongoing reflection, | think that was a good
techni cal suggestion. And then there were sonme technica
suggestions around the role of the comunity, the community
as a foundation for diversity and for conflict resolution.
| nvol ve the community so that nessages are not in conflict
with what comunity | eaders are saying. That's really

critical.



My final point is what our group said about the
tighter operational inplications of this. There was a
strong nessage to use existing nechanisns. The whol e
i npetus of the EFA novenent and what and how that is
delivered, the fast-track initiative, the focus we all have
on the MI I ennium Devel opnent Goal s, Poverty Reduction
Strategy Papers, the UNICEF Grls Education Initiative,
nati onal sector strategies. There are many policy docunents
and strategies and inplenentation plans there, and we felt
that if we were to really pronote respect for diversity
t hrough teacher education, we've got to try and get in the
mai nstream of these processes.

And this was also a reflection of the fact that we
felt that this is an issue for Education for All. It's an
i ssue for mainstream education, and | think as a group we
all nore or less agreed on that. This is not an issue that
relates only to conflict-affected societies. This is
sonet hing that should be at the heart of a good educati on.

Finally, how m ght we do this? How m ght we go
t hrough the existing nechanisns? W tal ked about creating a
know edge bank of best practice, and | think what we've been
involved inin the last few days is part of that process.

We recogni zed the need to be able to give concrete

exanpl es of where interventions such as those we tal ked



about today have really added val ue to education
initiatives. W recognized that we have to persuade not
only Mnisters of Education, Mnisters of Finance, Mnisters
of Planning and others, so we need to show why these
interventions are potentially good. How have they added
value in other places? Wy have they been successful ? Wat
are the opportunities in our partner countries? And related
to this, a final point, link our policy dialogue with these
concrete exanples of change. W' ve got to be able to
denonstrate that things can be done in a neasurable and
effective way.

kay. Thanks. | don't know if anyone wants to
add from our group.

MR. SOCKNAT: Thank you very nuch, Peter. Well, |
think those were--it was a very rich beginning, and | know
fromsitting in on the groups, at least the brief tine | was
with the pedagogic practice group and the curricula group,
there were lots nore suggestions, and | think it would be
inportant for us to be able to go through and pull out sone
of those other suggestions that | heard, at |east, that I
think are very practical, such as a basis for noving the
di al ogue, | ook at the kind of evidence that is available on
a cost/benefit basis or an econom c anal ysis basis and weave

that into the dialogue to get entree for the topic. | think



that's kind of mainline thinking in the Bank, but whether
it's always applied for this particular purpose is a very
good rem nder

So | think that there are probably many little
details, what appear to be details that naybe can be brought
forward

But what | also heard was that there was a need to
have sone integration of these three, and so maybe we could
just spend a mnute tal king about howis it one tackles this
overall set of activities, whether it's curriculum or
t ext book or pedagogic practice, paving the way with a
reference to the econom c and cost/benefit of including this
in the dialogue and in the potential programis one.

Are there sone things that you think are m ssed
here or that ought to be enphasized in that context of, you
know, setting the broad contextual stage? Yes, Jinf? Use
t he m ke.

PARTI Cl PANT: | would just say that we've | ooked
at these three elements of curriculum textbook, and
pedagogy. We've said that they are integrated, and | think
our experience in working in international devel opnent is
not only to recogni ze that education reformhas to
acknow edge that these are integrated, but that reform has

to go on on these three levels sinmultaneously. | think



sonetinmes there is--we |ook at things linearly, and this is
really such an institutional issue that we have to be aware
t hat education reformhas to go on sinultaneously in these
t hree areas.

MR. SOCKNAT: Ckay. Yes?

M5. DOKA: In ternms of how we integrate all the
three groups, we've already had discussions in the Education
Depart nent about how we are going to devel op guidelines for
EFA and the fast-track countries. And I thought we could
t ake advantage of (?) to explain to us about the guide
book that we're going to develop for the EFA fast-track
countries, howthis wll fit into that.

MR. SOCKNAT: In 30 seconds, Bob, what--

PARTI Cl PANT: In less than 30 seconds. The big
challenge is that the fast-track initiative and the EFA
efforts in general have to be about nore than just tracking
down noney. It has to have content, and this is the kind of
content it has to have. So it's crucial, | think, that this
come in as one of the first inputs into that guidebook as
the sort of guidance that we should be giving to countries.
If we're going to achieve EFA, we can't do it w thout
bringing these kinds of issues to the front.

MR. SOCKNAT: Ckay. Thank you.

Wl f gang?



MR. HOPKEN: Maybe if you are designing a project,
it's not only to have in mnd that this processes of reform
shoul d be sinul taneously, but that they could be very nuch
integrated. For exanple, if you are devel oping a textbook,
you coul d think about first devel oping teaching units for
certain topics which are drawn out of the curriculum and
then you could make these teaching units a matter for in-
service training. And then you have the feedback which
coul d make use--is useful for witing the further steps of
t he textbooks. So maybe the entire structure of such a
proj ect should be designed fromthe perspective of
integration of these three di nensions.

MR. SOCKNAT: Ckay. Thank you.

Christina?

M5. McDONALD: A very practical remark about
integrating the three strands on an inplenentation |evel.
amdrawi ng fromny experience in Serbia right now where the
transformation i s happening at a very rapid pace, and each
of the reforns is happening in parallel. But what's m ssing
is the dial ogue and conmuni cati on between the different
groups, and one of our consultants, Peter Rado (ph), who is
working with the mnistry, his job is actually to talk and

to facilitate comuni cation between the different groups.



And ny agenda in that is to insert diversity and equitable
systens of education in his work.

So it cones down to the very practical |level of a
j ob, soneone's job to ensure the communi cation and the
facilitation between the groups who are working on
assessnment reform curricula reform textbooks creation, et
cetera. And | think that's often overlooked, and | think it
could actually be very powerful

MR. SOCKNAT: Al right. Thank you.

Yes?

PARTI Cl PANT: Integration of these three
conponents should al so be | ooked at at the mcro | evel as
well as the macro level in terns of systens so that the work
that is going to be done in these areas can influence the
nmoni tori ng process of the EFA novenent, particularly when it
cones to life skills, how did you neasure life skills, and
peace education so we can show progress is taking place. So
it doesn't--that's a way of mainstreamng this into the
exi sting structures.

MR. SOCKNAT: Thank you.

Yes?

PARTI Cl PANT: | would sinply say not sinply
integration is needed, but that the curriculum textbooks,

and pedagogy woul d all be under the sane guiding principles,



and | think that's the key, the way | see it, if we're
really enphasi zing diversity and civic engagenents, that the
t ext books would be witten with that in mnd, at |east, the
teacher training would have that in mnd, and the curricul um
woul d have that in mnd so that they could be integrated.

MR, SOCKNAT: Do you have an add-on?

M5. MONTERO SIEBURTH: And | think I would add a
piece that really relates to the content. The content has
to be additive, nmeaning that instead of trying to use the
content froma dom nant to subordi nate perspective and use
that interplay constantly of hierarchy, | think the
know edge base has to be focused on what is a neani ngful
experience across the board for the people in those
countries so that integration is a common experience for
everyone, issues about integration is a common, so that the
perspectives are equalized rather than made into hierarchy
and authoritarian. And the exanple | can give is this: In
Zi nbabwe, if you | ooked at the curriculum before the changes
occurred with the revolution, you had certain tribal groups
actually shown in the textbooks above each other. They were
physi cal |y shown above each other. And one of the great
changes that occurred is after the revolution, the |anguages
were all shown as equal status. And one of the issues here

is how do you equalize status for people who have been



margi nalized. | think that that's a very central issue in
t he content sphere.

MR. SOCKNAT: Al right. Elaine? Then Tia.

PARTI Cl PANT: ldeally, of course, you have the
refornms sinultaneously, but very often that's inpossible
given the financial constraints. So where it's not
possi bl e--and even where it is possible, it's very
inportant, if it's textbook reform that teachers be
i nvol ved in textbook reform otherw se, they sinply reject
the textbooks. And we've seen that in Argentina and ot her
pl aces.

And where you are only reform ng one at a tine,
it's still inportant to create those |inkages.

M5. DUER It's very inportant to have | oca
chanpi ons, and one thing that canme out in all of our groups
was the need to have strong stakehol der invol venent,
constituencies that cut across different interest groups.
And that | think helps reinforce the synergi es between these
different topics, regardless of the sequence in which we
have to address themin context.

The other elenent that's inportant here is not to
get an analysis paralysis, so to keep inform ng the dial ogue
and the progress by actually doing on the ground.

MR. SOCKNAT: All right.



PARTI Cl PANT: Okay. Also, | think that another
underlying thenme in our group, and | think in all of the
groups, is kind of the centrality of cultural, social,
know edge, and capital in all of the working groups. So
it's not sinply econom cs or not sinply neasurabl e,
guantitative approaches which, while very inportant, are
only part of the issue.

So | think there's a basic reconstruction of the
kind of teans of expertise that are needed to nonitor, to
generate new kinds of indicators that are nmuch nore
sensitive to what we're wanting to | ook at here, and to
build a base of basic knowl edge, a foundation of basic
under st andi ng, not science, just basic understandi ng, where
mul ti ple expertise, like nmultiple comunities, are part of
ever yt hi ng.

MR. SOCKNAT: Ckay. Thank you.

Peter?

MR, COLENSO. Two points, which may be slightly
provocative. The first one is about projects. The word
"projects” has cone out a lot. M experience in Sri Lanka--
and it's docunented by others there--is that because the
whol e area of diversity and peace building is an area where
there's a lot of interest in countries affected by conflict

like Sri Lanka, there have over the last ten years been



many, many projects relating to the different areas we've
tal ked about in other areas, and none of them have really
had a sustainable inpact on the systemas a whole. And it's
a great pity that that's the case. And | think that two
things can help mlitate against that. One is do these
things together. |f UN CEF and UNESCO and t he Bank and DFID
and others pooled their resources and | ooked at affecting
the mai nstream of the education system then that woul d
achieve a |l ot nore.

The second point is a point I made a coupl e of
days ago about issues of structure and governance. | think-
-Chris may correct ne here, but within DFID, the
organi zati on has been previously divided into different
cadres of people, as in nost organizations. You have your
educati on people, your health people, et cetera.

Now, the one that's absolutely mushroonmed over the
| ast five years is governance advisers. Increasingly, DFID
and | think other institutions and international
institutions realize that the big gains m ght potentially be
made in issues of structure and governance.

I f you anal yze education and conflict and the
links between themin Sri Lanka, you'll see that the
princi pal damage to the country and to the child has

resulted froma set of disastrous and discrimnatory policy



deci sions which have led to structural problens to do with
di vi sions of nmedium of instruction, the status of the
mnority | anguages, and things |ike that.

Now, we as international organizations, we have a
voice in policy dialogue. It's a difficult issue to get
involved in here, but I think we nmust use that voice to help
anal yze our own interventions and in our dial ogue with
partner governnents help try and think through these issues.
VWhat m ght be the long-termeffects of issues of structure
and governance and policy now? And | think that's sonething
that we need to | ook at carefully. And other sectors,
mean outside of education, are in sone ways ahead of us on
t his.

There's three or four different conflict inpact
assessnment nodels that | know of. The Bank has one, DFID
has one. There's a piece on conflict inpact assessnent. A
third one was used in many countries. W as educationalists
shoul d becone conversant in using these tools and getting
our partners to use these tools to help analyze how
interventions m ght exacerbate or reduce conflict.

MR, SOCKNAT: Yes?

PARTI CI PANT: | was thinking that perhaps it can
be a productive idea that whenever we neet again--and | hope

we will and we will have a continuation to this very



i nportant neeting--perhaps we can think about adding to our
expertise who are com ng from education and other fields,

al so people fromconpletely other disciplinaries, because |
found it very refreshing sonetinmes not only to neet people
who are doing the work and with whom | have al ready | anguage
and shared experience, people who are comng fromconpletely
different places and | ooking fromoutside, and they are
experts of their own field. Sonetinmes we have so refreshing
i deas and new ways of dealing with problens that | think
that perhaps it is a productive idea to add themto our
expertise group.

MR. SOCKNAT: Thank you.

There are two other things that | heard earlier
that | would like to put on the table here to see if | heard
right.

First, there was a whole |ot of enphasis on
timng. Both the anal yses that were done and the case
studies in Alan's presentation about context is everything,
you need the right time. | knowit was discussed in the
curriculumgroup. You know, sonetines it's too soon,
sonetines it's too late, other tinmes it's just right and so
forth, w ndows of opportunity. But, you know, whatever way
you phrase this, the operational inplication | would take

away fromthat is that you ought to be able to articulate



why you think this is an appropriate tinme to intervene, why

it's just not a good thing to do but has the chance of the

proverbi al snowball in Hades of actually having an inpact.
| amputting words in the nouths, | think, but if
that is a broadly agreed point, I would include that in

context, because it seened to ne to be very nuch stressed.
You need to know what you're doing. That's the context
anal ysi s.

Is that fair? Ckay.

Second is | heard people tal k about the inportance
of tinelines and tine periods for effective work in this
area and that it typically exceeds the five-year--whatever,
four- or five-year project life of nobst international
assi stance agencies' support. And, therefore, that is a
concer n.

Now, | think there's an answer in the case of the
Bank, and that is, why don't you do an adaptabl e program
| oan because that's the instrunent that gives you that
mechani sm

Now, let ne try to see at least how | think one
woul d operationalize this. Wat does it nmean? And for the
peopl e outside the Bank, this may be speaking in an entirely
foreign | anguage, and it may nmean nothing. But there is a

revi ew process for the project appraisal docunent. And at



an earlier stage, there's a project concept docunent where
there is a review neeting, and people are invited to cone
and give critiques, construction suggestions. Wat are you
doing? Too little? Too nuch? Wong stuff?

So, you know, if soneone said what is it that you
woul d want said at those neetings, | think it would be:
Have you done your analysis? Do you know that this is
tinmely? Have you situated it in the appropriate context of
under standing the issues and the rightness of those issues
for sonme kind of constructive novenent forward?

Second, you know, do you have an appropriate
integration? Wy are you just doing teacher training? Wy
are you not doing in-service and pre-service? Wy are you
not | ooking at pedagogi c practice? Wy are you not |inking
that to textbooks? Wy are you not linking that to the
curriculumreforn? And, by the way, how are you going to
have all these working groups in the mnistry talking to
each ot her?

It's easy to assune, because they say mnistry,
that they talk to each other. Anybody who has been there
knows they may never get around to tal king to each ot her
unl ess sonmeone coaxes them or encourages them but provides

sone i ncentive.



That the institutional changes that are about to
be made need to be grounded in sone evidence of what seens
to work. Do you have a process in place that is gathering
sone evidence and providing you insight into what has worked
or what hasn't worked? Are you just going on faith? Good
i deas. Soneone has articulated a very persuasive argunent
on this is the way forward. Do you have a clue whet her or
not this will give you any results?

That you need to avoid having that analysis go on
forever and never getting on to action, but how do you
bal ance that with taking steps and | earning by doing and
getting the feedback nmechani sns put in?

And are you sure that the donors, the assistance
agenci es, whether NG3s or bilaterals or nultilaterals, are
all singing fromthe sane book? 1Is it grounded in the
education reformor devel opnent program of the country? And
isit, therefore, likely to be sustainable over the |onger
term because there's ownership of this and you're
supporting--you're all supporting this?

If this is not tinely, then--or even if it was,
have you done the right kind of dial ogue pointing out the
social, political, economc advantages of tackling this

problemif you think it is right? And if it's not, then,



you know, why are you planning to do it anyway if you think
this is not the right tinme?

So that is, to nme, you know, sort of how | would
take this and presune it would play out in an operational
context as far as the setting and whet her one noves forward
in broad terns.

Now, what el se would you want to have asked in
that neeting? Not fine detail points, but are there broad
gquestions, broad points you think should be tackled?

M5. ANDRUSZKI EW CZ: How will you ensure that the
right mx and all of the constituencies and stakehol ders are
i nvol ved, both in the planning and in the inplenentation and
in the evaluation and nonitoring of the project?

MR. SOCKNAT: Ckay. Yes?

PARTI CI PANT: Have you related it to what happens
in (?) --howit relates to the society around--[m crophone
of f].

MR. SOCKNAT: Al right. Good. Let's nove on and
use our last few mnutes to put sone little underscoring on
the specifics of cooperation and inplenentation. Let ne
gi ve you an exanpl e.

Shoul d every one of us gear up to provide training
for people who can go off and revi ew textbooks? Qoviously

that's a rhetorical question. |Is there any reason why one



shoul dn't just say can we support Wl fgang's institute, use
it if he's wlling, for exanple, or if there are prograns
devel oped for critical thinking, then say, well, naybe you
turn to the ones with the experience? How do we, you know,
make practical this network idea and ensure that we are
doi ng sonet hi ng sensi bl e when we tal k about partnering?
Everybody | oves the idea, and the term nology wll be tossed
out and wi n appl ause anywhere you go. But, you know, what
specifically will work that can help to ensure that we take
advantage of this rich array of sonetinmes boutique
experience, sonetinmes niche experience, sonetines very broad
experience? But, you know, that's what enriches the
process, is to bring the depth of understandi ng and
expertise and experience of the various parties around the
room here, and probably outside of the room

M5. McDONALD: This may be an appropriate tine for
me to advertise. |1'Ill try to put sonme background to it. As
you all know, | work for the Open Society Institute in
Budapest, and ny unit is called the Educati on Support
Program and our primary mssion is to support national
foundations to engage in education refornms in their
countries.

And the strategy that we're trying to fulfill now

is how to best capture the rich information, materials, and



expertise that we've already invested in and nake sure that
it lives on and that people have access to it to continue
reformafter Soros is gone, et cetera.

We've cone up with a concept of a resource pack
The resource packs, because we're comng up with a variety
of themin different areas, will exist on the Internet,
usi ng normal web base as well as Bl ackboard software, which
i s an educational software.

One of the resource packs is called
"Teachi ng/ Learning Materials,” which | think is particularly
rel evant, especially for the textbook group, and it's a
very, very practical way to capture all of the expertise
that we're tal king about and nmake it accessible to
governments and mnistries and practitioners. And | think
it's a good vehicle and way to help influence future work.

Let nme give you an exanple of the kinds of things
we hope to have in the resource pack, and |I'm advertising in
the sense that we would |ike your feedback on the concept,
and |'ve printed out copies for people to take, and they're
at the back on the table. W may actually ask for
col | aboration on a professional level with you all in a
vari ety of areas.

For exanple, the resource pack would have a

position paper on the topic, so in this instance, let's say



on devel opnent of textbooks. It could offer a variety of
policy docunents froma variety of different countries on
the area, whether it's textbooks devel opnent, eval uation,
assessnent .

Case studies--we've been talking a | ot about case
studi es and how we need very practical exanples and concrete
ways to do the work. And we are going to be comm ssioning
and designing and witing up case studies and naki ng them
avai l able to countries, putting themon the Wb.

I nformati on on eval uati on procedures, a database of
publication and websites, data-gathering questionnaires, a
list of key international organizations, et cetera. | don't
want to bore you. You can read the details in the paper.

But it's a forumwhereby different donors and different
actors can cone to the forumand either offer their
services--and it may be an area where that exchange of who's
doi ng what could take place as well. [It's just an idea.

| encourage you to read the docunent and to send
any ideas or suggestions for what you could offer to ny
col | eague, Jana Hout ova, and her contact information is in
here. Again, this resource pack is specifically on
teaching/learning materials, but Open Society will be
designing themin a variety of other areas as well.

MR SOCKNAT: Good.



M5. McDONALD: So that's an advertisenment and al so
a practical--a very practical tool

MR. SOCKNAT: Fine. W have--next? Thanks.

PARTI Cl PANT: Yes, in ternms of cooperation and
i npl emrentation, the word that conmes to nmy mnd i medi ately
here is "partnerships.” How can we work in terns of
partnershi ps and nmake sure that we nmake full use of the
conpar ati ve advantages of each of the agencies,
organi zati ons present here, because we have different
mandates and we need to think in terns of those nmandat es,
how we can col | aborat e.

| was thinking in terms of sonme of the entry
points. Well, first of all, if there will be a guidance
t ext book com ng out of this, the first thing would be to
dissem nate that to--use this group as a kind of focus group
to conmment, have nore inputs, maybe we could do that
el ectronically. W don't have to cone to neetings all the
time, but we can do it through e-mail. And then use, as |
sai d, conparative advantages such as the PRSP countri es.
Wherever they exist, let's use that entry point. For the
non- UN people, the UN reform-the Poverty Reduction Strategy
Papers is PRSPs. The CCA UNDAF, that is the nechani sm of
the United Nations reform processes that is taking place in

a nunber of countries, is another excellent entry point for



mai nstream ng this. The United Nations Grls Education
Initiative that we are all part of, we can influence those
exi sting structures.

So conparative advantages | think is an inportant
el enent to keep in mnd.

MR. SOCKNAT: Fi ne.

Al an?

MR SMTH  Two conments, really. One, | support
the idea of needing to get better guidance in this area, and
obviously as--and | conme fromthis group--1 would hope that
that's the direction that we're noving in.

Certainly fromm own point of view, the paper on
pedagogy woul d be strengthened enormously if it was even to
be able to begin to flag sone of the areas that we can | ook
to, in terns of whether we're talking at policy |evel or
whet her we're talking at practice level, initiatives that
have either been successful or have had problens for
particul ar reasons. So kind of putting out on the palette
if you have sonething in that area, could you sinply e-mai
it to me and give ne the signposts to go and | ook and make
sure it gets referenced in the final draft of the paper that
| do on pedagogy?

The second thing is really in relation to this

noti on of the partnerships, and maybe what academ c



institutions can do, a useful function certainly fromny
experience of working with people in Bosnia and Sri Lanka,
is sonmetimes we underestimate how, when people are
approachi ng the Bank, you know, how intim dated they are,
how easily they wish to be conpliant sinply to get the
nmoney. You know, it's a very natural human thing in a
sense, and that often restricts their choices, and it
obvi ously has a knock-on effect on eventual ownership.

| think one of the things that academ c
institutions can do is provide this kind of honest broker
space, the timeout maybe in the preparatory stages of
devel opi ng | oan agreenents, et cetera, where people can cone
and you can say, |ook, you know, we're not the World Bank
guys. You have, you know, a space here where you can
genuinely begin to articulate what is it you want to
achieve. Let's think about the noney, that's what you
negotiate with the Bank, but this is the space where you can
really take tinme out to think to do a little bit of the
contextual analysis, to think about what are we trying to
see com ng out of this process at the end, how and where
m ght we go about it, and you have the freedomto do it here
and make m stakes, et cetera, because we are not nmaking any

deci si on about whether you get the funding for this or not.



So | think maybe that's--you know, and |'m novi ng
towards the idea that maybe universities have a role in this
through facilitating short study tours and short courses
rat her than these, you know, |ong academ c prograns.

There's maybe a role for that in particular technical areas,
but I think there's a useful catalytic, facilitative process
that academ c institutions can provide.

MR. SOCKNAT: Fi ne.

| think Jimis next and then Vince and then we'll
cone to you, John

MR WLE: Going back to the idea of partnerships,
| think that this kind of goes back to sonething Peter said.
These international devel opnment agencies, people who are
working in this field, probably have sone comon interests,
probably even working in the sane countries, but working on
different areas, and they need to bring these things
t oget her.

My practical suggestion mght be that the Wrld
Bank m ght take a | eadership role in actually organi zing a
real working group to come together, and when there are
i ssues or problens or countries, to really draw on these
groups and say how can we coordi nate these tasks.

| think that really putting together this kind of

a working group of representatives fromdifferent



i nternational agencies would not only be informative for the
World Bank, but it mght--it should prove useful to the
clients of the Wrld Bank. And | say that with the hope
that the Wrld Bank doesn't al ready have such a worKki ng
group and the International Reading Associ ati on has not been
invited to participate.

MR. SOCKNAT: | think you can rest assured there
is not one--there are, | amsure, dozens of working groups
on all kinds of topics, but not maybe one that's as
particularly focused.

You'll hold? GCkay. Yes?

PARTI Cl PANT: Thank you. It is the first tine for
talking for me here. |'mvery appreciative that you invited
me here because for Japan, it's very good experience for
Japanese CGovernnent, the experience to participate in this
kind of community, even though we cannot make a
presentati on.

Bef ore maki ng gui deline, could you send a sumary
of these three days of workshop, then send naybe e-mail to
us so that we can share this common understandi ng and then
share--1 can show appropriate-- (?) English, but
appropriate information to every Japanese Governnment people
and practitioners, sonething |like that, so, you know, in a

week or--you know, possible--as soon as possi bl e.



Thank you.

MR. SOCKNAT: | will not commt to a tinetable
because that's not ny terns of reference, but it's in
Vince's, and I'msure he'll tell you when that w || happen.

M5. MONTERO SI EBURTH:  One thing that | was
t hi nking as we were tal king about kind of the roles of
peopl e, either in advisory boards or sonme sort of
partnerships, | would throw out the idea of creating--rather
t han advi sory boards, because advi sory boards neans the
expertise sits with those boards, the idea of critica
friends in the sense that critical friends can give you
critique and be honest about that critique w thout the kind
of hook being there. And it affords you the possibility of
being critical but at the same tinme conducive to thinking
t hrough those issues seriously and deeply. And | woul d hope
that the very people who are affected by those changes can
be part of that critical friends kind of network.

So I'mjust advancing that as an idea.

PARTI Cl PANT: It sounds |ike ny nother-in-I|aw

[ Laught er. ]

MR, SOCKNAT: Al right. Yes?

PARTI CI PANT: | suppose we should also ask if
anyone wants to recommend ot her partners who haven't

participated in this, because |I was just thinking,



Washi ngton International School, which does a sort of gl obal
education, is looking for a way to influence other schools
to be nore open the way they are, and they're | ooking for
means--actually they're going to start an international
education institute, | think, because they're so pleased
with their successes. And they want to bring public school
teachers and other countries, and there may be ot her
exanpl es of that, of players who are | ooking to help and
don't actually have the nmeans to help you but are very
i nt er est ed.

MR. SOCKNAT: Yes, right behind you. Thank you.

PARTI Cl PANT: Yes, | just want to reinforce that.
| think it's really inportant. | think there are sone
really good practice going on, and | think it's inportant to
include it.

| wanted to really endorse the critical friends
piece. W did that a lot, I nean, and it was able--we were
able to invol ve people that could not be involved any ot her
way. You know, with curriculumwe went to the head of
curriculumat Princeton, or we went, you know, out to | ook
at civic engagenent. There are sone incredibly work being
done at places like Stanford and others, and it was a way to

get nore concentric circles of people involved to critique



and to add, and it was a very successful process, and |I'd
really endorse that.

MR. SOCKNAT: Al right. Peter?

MR. COLENSO Jim | thought your point was very
good about needing to denonstrate why this is a desirable
and good thing to pronote respect for diversity in
education. If we can't--it's not good enough that it's a
good idea or that it's enotionally sonmething with a pull.
| f we cannot denonstrate to economsts that it is not a
sound investnent, then we should be careful about what
strategies we adopt to pronote this. And | think we should
do sone research and work with econom sts and others to cone
up and think how best to pronote these and win on board
peopl e who may not be on board.

Al so, we may | earn ourselves, in fact, about sone
assunptions that we've nade that do not have a good base in
evi dence or a good, proper base.

Rel ated to that is in Sri Lanka there's a real
agreenent anongst the donor comrunity that the principal
bl ock to devel opnent has been the conflict, and there's been
an absolute sea change in the way that the fundi ng agencies
have operated over the |last few years. And even, as | say--
it sounds a bit rude, but even the Japanese, even JBIC and

JICA, the lending armand the grant arm who are by far the



| ar gest donors and have not been traditionally sensitive to
i ssues of conflict dynamcs, et cetera, are investing an
enor nous anount of resources, intellectual and financi al
resources, in analyzing how their interventions may inpact
upon conflict dynam cs and structuring their interventions
to accommodate the results of that anal ysis.

MR. SOCKNAT: Al right. Any other--not just on
cooperation, but back to the points of what should be done,
specifically how does that happen? To say there should be
study tours, relatively easy to recoormend. | heard sone
very specific suggestions here about using academ c
institutions to actually structure those study tours so that
they're really focused. | think nost of us have experience
of lots of people like study tours for a whole | ot of
reasons. Cccasionally they overlap with the intended
pur pose, unless you have a | ot of up-front investnent of
time and effort to ensure that they' re seeing the right
pl aces at the right time with the right people present to
gi ve them the guided tour and background of what it is
they' re seeing.

Anything nore |like that that is sonething--okay.
One, two, three.

MR SMTH  Well, I'"mjust responding to your

coment to try and nake it a little bit nore concrete. One



nmore specific way of taking that together would be to | ook
to a pool, for exanple, of academi c institutions that m ght
actually engage in a fairly short-term but intense process
with the program managers within the Bank to sort of see how
the focus on the study tour program could actually be

achi eved and be defined and you get sone paraneters agreed
in ternms of ainms, purposes, and output.

And what you're doing by linking those peopl e,
suppose, is getting them cooperating together so that
whenever the program manager is in the position then, he
knows what the pool, the reservoir of institutions that
mght facilitate his need, you know, to develop partnership
with people in country. So, you know, it's just thinking
t hat through anot her stage.

MR. SOCKNAT: Al right. Good.

M5. ANDRUSZKIEW CZ: W th a study tour, fromny
experience it's been really inportant to do a really, really
t horough | earni ng needs anal ysi s.

MR LODISH: | don't knowif this is in the
purvi ew of the Bank or not, but would it ever make sense to
bring a nunber of Mnisters of Education or people that are
hi gh-ranking in the education area to the Bank to actually
di scuss these issues that we're tal king about now? Have you

done that?



MR. SOCKNAT: | can answer. | think the Mnisters
right now-the Mnisters are hard to get hold of, hard to
retain. In the Wirld Bank Institute education reform
course, the flagship course, they have it designed so that
they conme in for the first three days of a three-week
period, and with luck, you can retain them Wth |luck, the
person you invite as Mnister is still Mnister by the tine
the course takes place, but then actually cones and stays
the three days and understands what the staff senior
officials are | earning and maybe- -

MR. LODI SH: Maybe not the Mnister, but sonebody
who has nore social power in education that will stay in the
comunity.

MR. SOCKNAT: The spirit of that, | think, is to
maybe i ncorporate sonme of this as material that could be
offered to those that cone either for a specific neeting or
that are comng for other courses |like the education reform
course, if | could sort of interpret that and put it in
Bank-ese, talk to Karen Lashman about putting a nodule in
t he WBI course.

Anji?

M5. DOKA: To add on to Alan's suggestion, | think
we could--if Mnisters are hard to get hold of, we could get

princi pal secretaries here, and they tend to have a | onger



shelf life than Mnisters. But |'mthinking that the
advantage of that is we would have i mmedi ate sol utions.

W' re thinking about |ong-termsolutions. Study tours are

| ong-term sol utions, but what can we do if a Mnister from
Paki stan conmes to us and says, So what do we do? How do we
hel p a Bank task manager to deal with the problem now? From
Uzma' s presentation yesterday, these issues are imedi ate

and they need solutions right now So what do we do about

t hat ?

M5. DUER. Can | just pick up on that?

MR, SOCKNAT: Al right. And then we, | think--I
still owe the m crophone to you, don't we, for--no? Ckay.

M5. DUER It's true that when Mnisters cone
t hrough town we should be ready to take those opportunities
to brief themon this type of work and how it enhances
educational effectiveness. The other part is with the
structure of study tours--it goes both to the structure and
t he stewardship of them

On the stewardship of them | think it would be
useful to get the feedback of this group as to how to
i nvol ve other types of associations and organi zations in
addition to universities in identifying good practices, in a
sense use this comunity of practice, which is broader, to

identify the cases. And then in terns of continuity of this



group, let me just nention that the Bank has a gl obal

di stance | earning or devel opnent |earning network of

vi deoconference facilities in nmost of our client countries
whi ch woul d enable us to link up with this conmunity of
practice to advise on the devel opnent of action in the field
on a conti nui ng basis.

MR. SOCKNAT: Wl f gang?

MR, HOPKEN: | wonder if we really can figure out
concrete neasures which can be generalized as instrunents in
dealing with all kinds of different countries and all kinds
of different cases, and also instrunents |ike study tours.
| think it depends on what case you are tal king about. If I
am t hi nki ng about, let's say, Bosnia, | don't think that
study tours is something with has any inpact. They are
totally fed up with that, with semnars telling them how the
Swi ss nodel functions and, let's say, this.

So | think | would inplicate very carefully to
think what is the appropriate instrunment for the concrete
case.

MR, SOCKNAT: | think that's extrenely w se
advice, and | think maybe a good point to admt that in
terms of tine overrun, |'ve been the worst exanple you' ve
had because it's now al nost 12:30, and |I'm acutely aware

that the opportunity cost is your lunch. But |I'mnore than



happy to keep on talking as |ong as you have suggestions you
t hink we have not captured. But | don't want to wear out
your tol erance.

[ No response. ]

MR. SOCKNAT: Al right. Well, thank you, and,

Vi nce, do you have sone cl osi ng comment s?

MR. GREANEY: Thank you. We'll wap this up very
quickly. I'll speak for a couple of mnutes, then Tia, and
then Anji.

Briefly, first of all, it's nice to be talking to
honest brokers and critical friends.

In terns of the Mnisters you invite, | really
t ake Wl fgang' s suggestion that to be situation-specific, be
careful who you invite. Not too long ago, a Mnister in one
country was given a speech to read, and the Secretary wote
t he speech, | know froma civil servant, who enphasized the
i nportance of the three Rs. It was just a one-page speech,
and he got up in parlianent and starting tal ki ng about, "W
have to really be careful about the three rupees.” So sone
M nisters are better than others.

Now, to situate this, just two conmments about in
terms of curriculum | think Elaine brought up the point
about getting teachers involved. That's absolutely

essential. |If you |look at the devel oped countries, which



tend to have very high standards of achi evenent, nost of

t hem do not have national curriculumauthorities. It's the
devel opi ng countries which have huge--like one country |
know has 4,000 people in its curriculuminstitute.

You know, so these--it's going to be extrenely
difficult to get teachers involved, but it is very, very
inportant. So you have to try to work with the existing
constraints. |I'mthinking of Pakistan, India, Sri Lanka
i mredi ately, very large curriculum authorities.

Now, just to situate this in terns of our |ong-
termprogram a few nonths ago a few of us net in Paris, and
t he purpose of the neeting in Paris is to say what can we
do. We're all concerned. W're spending a |ot of noney in
education, but we've never addressed this issue properly.

At this nmeeting in Paris, we identified ten key
areas, ten priorities. Wll, ten priorities neans no
priority. So we narrowed it down to the three areas which
we' ve addressed here: curriculum pedagogical practice, and
t ext books.

Then we decided to have a neeting where we'd ask
the experts to summarize what is known. That's what we've
been doing for the last two and a half days. Now the

guestion is: \Wat are the next steps?



| think the nost inportant one is we've created a
network of people who are interested. Sonebody nentioned
the other day the nost inportant neetings go on in the
coffee breaks, and that's extrenely inportant.

We have brought together agencies such as UNESCO
DFI D, the International Reading Association, the Open
Soci ety, the Governnent of Japan, the Governnent of Sr
Lanka, the Friends, and naybe other groups which |I have
forgotten about. ADB--oh, USAID, sorry, we're here. ADB
wanted to be here but had to cancel at the |ast nonent. So
we've made a start in that area.

What's going to happen next? W are going to
produce very quickly a proceedings, in answer to your
question, out of this. And subsequently we hope to produce
a book which wll go through the normal editing process. W
still have to get a publisher, but we'd like--1 think we
have sonet hi ng--peopl e have nmade very cl ear statenents based
on a lot of objective evidence, and | think they should be
shared with the international community.

In terns of training, we would like to think of
training for Bank staff and ot her people involved to
sensitize themto these key issues.

In terns of guidelines, UNESCO has sone

gui del i nes, International Reading Associ ati on has massive



experience in working in textbook approval groups. W would
like to try to support this effort to have a sharing of
guidelines. So if a Mnistry was wondering how to tackle

t ext book, we wouldn't give themthe answer. W' d give them
a nenu fromwhich they can sel ect variabl es which are of
critical inportance to them But we would hope to
facilitate the process by coordinating the 90,000 U. S.
menbers and hundreds of thousands of other international
menbers who are the professionals in reading, bringing these
gr oups toget her.

We woul d hope to--pretty soon we intend to have a
series of pilot projects. W're |looking for countries which
are about to enbark on either curriculumreform process,

t ext books, or teacher training, or preferably all three
together, and to try to introduce certain principles and

gui delines and to nonitor how this works. W're noving into
a new area. We have to be very careful in this new area
because it's a very political area into which we're noving.

Now, | was once told never underestinate people's
intelligence, but I was also told never overestimate their
know edge.

Now, a nunber of people have asked one questi on:
What can we do fromhere on? And | just want to cone down

to brass tacks. Many people are totally unaware how t he



World Bank works. That includes people within the Wrld
Bank and outside of the World Bank. But in ternms of--sone
of you feel that--1 had a question from sonme person today:
Does ny governnment have to approve ny participation to serve
as a consultant? Absolutely not.

Here we have people who could help in devel opi ng
projects in their own right. The task manager, the task
| eader sets up the teamand is |ooking for expertise. And
we' ve begun to identify people who certainly will be able to
hel p in that process.

We hope to start initial work on devel opi ng
guidelines, and this is pre-first draft stage, and we'd |ike
to share themw th the people who are here and ot her
agencies so we would have not World Bank gui delines but just
good, solid guidelines for working with countries in
ensuring that education projects pronote respect.

| think today or the |ast few days we've | earned
the conplexity of this process. W cane here, nost of us,
with ideas of what should be done. | think if we're honest,
intellectually honest, we're going hone a bit hunbl ed that
it's much nore conplex than we ever thought. But that's
great, that's good education. W've increased the |evel of
uncertainty, and if we were--the power of uncertainty is a

mar vel ous power to have as you approach this problem The



certainty would be--if we were certain, we'd be in deep
troubl e.

Now, finally, 1'd like to come back to the point |
made earlier. W' re not tackling--we should not be regarded
as a threat to political stances and to the political
process. \What we're doing is a very delicate thing. People
regard curriculumas part of the national identity--and
national security issue, the Indians will tell you that.
It's a fundanental issue. What we have to argue is what
we're trying to do is sound education, bringing people
together. Curriculum devel opnent is not one person, as an
Irish politician once said--he was asked how he nade policy,
and he says, "I sinply look into ny own heart when | want to
know what the Irish people need.”" And one critic said,
"That's the cardio-visual analytical approach.”

So we don't want to have a cardi o-visua
anal ytical approach. W want a broad-based di scussion by
t he key stakehol ders.

Ckay. | will leave it at that. 1'll ask Tia and
then Anji, and we'll be finished in about five m nutes.
Thank you.

MS. DUER. Well, actually, you' ve said just about

everything | wanted to say, and | wanted to thank you al



for comng. This has been absolutely terrific. But for us,
this is just atiny, tiny first step for all of us.

| guess the great danger is that we woul d go away
sayi ng, gee, that was interesting, and nothi ng happens
that's really substantial. And | think it's very inportant
that we keep the adrenalin up because this is really just
the basis on which we are going to start devel opi ng broad
guidelines to informpeople as they operate in the field and
knit together conmmunities of practice to help in the
devel opment of what Vince has referred to as pilots. And
the pilots can be anything fromsmall school -based efforts,
which | think would be in the mnority, to broader efforts
on textbook and teacher training guides or teachers' guides
revi ew processes, informng and supporting pedagogi cal
conponents in Bank projects, and so on.

We're going to be |looking for country contexts
that really provide w ndows of opportunity, where there's
openness, where there's a |lot of pressure for change, the
i nternal dynam cs allow for stakehol der involvenent. So in
a sense, we're going to be going through that first effort
of | ooking for suitable contexts before we get involved and
involve all of you in the devel opnent of those pil ot

activities.



| hope that you continue to give feedback to
Vince, Anji, and nyself on the value and also the problens
that you see in this process as it goes on, because this is
really a step forward for the Bank, a risky venture in a
sense, in that it's our first attenpt to do a coherent
approach to R&D, that is, trying to understand what's going
on that's good practice in the world, and then devel op
practices enbedded in our operations in country, working in
partnership with others and feed that back into broader
governnment policy and practice.

We need to be able to identify problens that are
energi ng and how we're operating, so please be candid.
We're operating always in a sense of partnership, and being
candid is to be val ued.

Agai n, thank you profoundly.

M5. DOKA: | won't take nmuch of your tinme. |
woul d just like to thank all of you for having cone to this
nmeeting, especially this week, which was a very difficult
week to travel. Most of you literally had to duck bullets
to get here, and we appreciate that. Thank you very nuch.

We want to thank people |like Ruth and the team
fromSri Lanka who traveled a very long way to be with us

here. That is really appreciated.



| would also Iike to thank the Internationa
Readi ng Association which really hel ped us, paid for sonme
papers that have been presented here, and for sone
presenters to be able to attend. W thank you.

And we thank the Open Soci ety Foundation for being
here with us.

We al so thank donor representatives. CQur
col l eague fromthe Japan Enbassy, we thank you for being
here with us. W enjoyed your being here with us and your
contribution. And we promi se to send you the report.

We al so want to thank our UN partners--UNESCO
UNI CEF. USAID are here. Qur EFA partners are here to
support us, and we hope that this is the beginning of our
| ong col | aboration in this area.

W would like to thank Jimfor giving us
direction, showing us where to go. W're not sure if we're
going to get there, but at |east you showed us where to go,
and we thank you for your direction.

We al so want to thank our coll eagues in the Bank
who were with us throughout, people |ike Peter Buckland and
Francis and Lily, who were with us throughout these three
days. W thank you.

We thank Tia Duer, all of us. | think I'm saying

this on behalf of all of us here. W thank Tia for



entertaining us in her hone and giving us an opportunity to

chit-chat after our neeting the first day. Thank you very

much.

[ Appl ause. ]

M5. DOKA: We'd also like to take this opportunity
to thank Adriana, Wendy, and Lee. | think they're sonmewhere

at the back. They worked day and night. Adriana, \Wendy,
and Lee, we would like to take this opportunity to thank
you.

[ Appl ause. ]

M5. DOKA: They worked day and night the past week
to make sure nost of us got here, helped with the | ogistics,
and we really, really appreciate it because it was a real
difficult week. W had visas that didn't turn up or people
didn't get their visas. People all of a sudden couldn't
travel, and they worked very hard. Thank you very nuch.
Thank you.

W wi sh you a safe journey back hone. It's a
difficult tine to travel, and we thank all of you for having
made the effort.

| think we should clap for ourselves for just

bei ng here.

[ Appl ause. ]



[ Wher eupon, at 12:42 p.m, the neeting was

adj our ned. ]



